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Cover Letter 
 

Ȱ7ÈÏÅÖÅÒ ÔÏÕÃÈÅÓ ÔÈÅ ÌÉÆÅ ÏÆ the child touches the most sensitive point of a whole which has roots in 

the most distant past and climbs towardÓ ÔÈÅ ÉÎÆÉÎÉÔÅ ÆÕÔÕÒÅȢȱ ͻ Maria Montessori 

How are we unique as a Montessori public charter school?  An article on www.montessori.org 

ÄÅÓÃÒÉÂÅÓ ÈÏ× -ÏÎÔÅÓÓÏÒÉ ÐÅÄÁÇÏÇÙ ÉÓ ÕÎÉÑÕÅȡ Ȱ-ÏÎÔÅÓÓÏÒÉ ÓÃÈÏÏÌÓ ÁÒÅ ÆÏÕÎÄÅÄ ÏÎ Á ÃÏÌÌÁÂÏÒÁÔÉÖÅ 

model and encourage children to develop the ability to work together, think independently, and be 

empathetic and kind.  As studies have shown, students in Montessori programs both tend to excel 

academically, but also demonstrate exceptionally high levels of emotional maturity.  Montessori 

schools also deliver a wonderful message, even from early childhood.  Here children are seen as 

complete human beings, and are encouraged to discover their own talents and voices.  They learn at 

their own pace, and are challenged to focus their attention and energy on self-mastery, but the 

means by which this is achieved are much ÍÏÖÅ ÅÍÐÏ×ÅÒÉÎÇ ÁÎÄ ÒÅÓÐÅÃÔÆÕÌȢȱ   4ÈÅÓÅ ÁÒÅ ÁÔÔÒÉÂÕÔÅÓ 

ÏÆ $ÒȢ -ÁÒÉÁ -ÏÎÔÅÓÓÏÒÉȭÓ ÐÅÄÁÇÏÇÙ ÔÈÁÔ ÄÒÉÖÅÓ ÔÅÁÃÈÉÎÇ ÁÎÄ ÌÅÁÒÎÉÎÇ ÁÔ (ÉÌÌ 6ÉÅ× -ÏÎÔÅÓÓÏÒÉ 

Charter Public School. 

Hill View Montessori Charter Public School (HVM) offers a Montessori education to 306 students in 

grades K-8, in Haverhill, Massachusetts.  HVM was founded by community volunteers in 2003, and 

the school opened in 2004, enrolling 120 students in grades K-3.  In 2013, we are proud to have a 

full  enrollment of 306 students.   With 469 students on our waitlist, we are assured that there is a 

desire for this school in Haverhill, Massachusetts. We provide urban students with a tuition-free, 

public Montessori education promoting academic excellence and student independence working in 

partnership with our students, teachers, parents and community.  

Teachers enhance the Montessori lessons with an infusion of supplementary, research-based 

materials and assessments to address the Massachusetts Common Core Standards.  The tension 

between the two delivery systems mandates that HVM teachers work to balance the ÓÔÁÔÅȭÓ 

accountability standards with the Montessori curriculum and philosophy.  As a developmental 

ÐÒÏÇÒÁÍ ÍÏÖÉÎÇ ÆÒÏÍ ÃÏÎÃÒÅÔÅ ÔÏ ÔÈÅ ÁÂÓÔÒÁÃÔȟ ÔÒÅÎÄÓ ÓÈÏ× ÔÈÁÔ ÏÕÒ ÓÔÕÄÅÎÔÓȭ ÓÃÏÒÅÓ ÉÎÔÅÒÓÅÃÔ with 

ÔÈÅ ÓÔÁÔÅȭÓ ÓÃÏÒÅÓ ÂÅÔ×ÅÅÎ ÆÉÆÔÈ ÁÎÄ ÓÉØÔÈ ÇÒÁÄÅ ÁÎÄ ÃÏÎÔÉÎÕÅ ÔÏ ÒÉÓÅ ÏÖÅÒ ÔÈÅ χth and 8th years. 

The mission of Hill View Montessori Charter Public School is to provide a grade K-8, public education 

that promotes academic excellence using the Montessori philosophy.  In partnership with teachers and 

parents, children attain high levels of academic, personal and social achievement and so prepared, 

become constructive contributors to our community. 

The structure of a Montessori school includes multi-age classrooms, the development of abstract 

understanding from sequenced concrete experiences (hands on), individualized instruction, 

facilitated order and self-discipline, a prepared environment and specially trained Montessori 

teachers.  Within this structure, HVM offers two full day kindergarten classes, four ȰÌÏ×ÅÒ 

ÅÌÅÍÅÎÔÁÒÙȱ ÍÕÌÔÉ-age classes (grades 1-3), and four ȰÕÐÐÅÒ ÅÌÅÍÅÎÔÁÒÙȱ ÍÕÌÔÉ-age classes (grades 

4-6).  The middle school, based on Montessori adolescent philosophy, is designed to transition our 

students from the elementary Montessori processes to a more traditional structure preparing 

http://www.montessori.org/
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students for public and private high schools. They are exposed to a wide base of knowledge which 

ÌÅÁÄÓ ÔÏ ÁÎ ÅÉÇÈÔÈ ÇÒÁÄÅ ÃÁÐÓÔÏÎÅ ÐÒÏÊÅÃÔ ÁÎÓ×ÅÒÉÎÇ ÔÈÅ ÑÕÅÓÔÉÏÎ Ȱ7ÈÏ ÁÍ ) ÁÓ Á ÌÅÁÒÎÅÒȩȱ #ÏÕÒÓÅÓ 

include Language Arts, reading and literature; mathematics and geometry, science studies 

(including botany and zoology); history and social sciences, art, music, physical education, practical 

life lessons, (including Grace and Courtesy), and computer technology.  All classrooms are led by a 

teacher deemed Highly Qualified with  many having Montessori certification and/or training .  As we 

forecast needs for the future, HVM will support Montessori training to reach the goal of 100% 

Montessori trained lead teachers. HVMȭÓ ÓÔÕÄÅÎÔ ÂÏÄÙ ÉÓ ÄÉÖÅÒÓÅ ÂÏÔÈ ÃÕÌÔÕÒÁÌÌÙ ÁÎÄ ÁÃÁÄÅÍÉÃÁÌÌÙȢ  

To provide optimum support for students, HVM has added a full-time Montessori Teaching and 

Learning Coordinator and a part-time Special Education Director for the 2013-14 school year.  

Concurrently, to provide support for the mission and integrity of the Montessori program, HVM 

now has an experienced public Montessori Charter leader as Executive Director.  

A national education consultant, Sir Ken Robinson, spoke of principles crucial for the human mind 

to flourish; cultivate curiosity, the engine of learning; honor differences and diversity of children 

through individualized teaching; and encouraging creativity to incite the power of imagination and 

possibilities.  (Ted.com, April 2013) The Montessori philosophy is still at for forefront of talking 

points both nationally and internationally. It is our passion to continue to develop the Hill View 

Montessori Charter Public School as a hybrid system that stays true to our mission yet meets the 

Massachusetts Common Core successfully. 

Sincerely, 

 

Ruthann Goguen, Executive Director (June 30, 2013) 

Jeanne Schultz, Executive Director (July 8, 2013)  
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Introduction to the School 
 

 

Hill View Montessori Charter Public School   

Type of Charter Commonwealth Location Haverhill, MA 

Regional or Non-
Regional? 

Non-Regional Districts in Region  
(if applicable) 

Haverhill 

Year Opened 2004 Year(s) Renewed 
(if applicable) 

2008 

Maximum Enrollment 306 Current Enrollment 306 

Number of students 
enrolled as of 8/1/2013 

306 Students on Waitlist  469 

Chartered Grade Span  K-8 Current Grade Span K-8 

# of Instructional Days 
per school year 

180 School Hours 8:20 am ɀ 3:40 pm 

The Mission of Hill View Montessori Charter Public School is to provide a grade K-8 public 
education that promotes academic excellence using the Montessori philosophy. In partnership 
with teachers and parents, children attain high levels of academic, personal, and social 
achievement and so prepared, become constructive contributors to our community. 
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Performance and Plans  
 

Faithfulness to Charter 
 

Accountability Plan Objective  F1: HVM will be a preeminent public Montessori school. 

 
Measurement F1.1: HVM will create and maintain alignment charts describing Montessori and 
supplemental curriculum that address each of the Massachusetts Frameworks standards in 
Mathematics, English Language Arts and cultural subjects (Science and Social Studies/History). 
 
Progress:  HVM met this measure  

Alignment charts for English Language Arts (ELA), Mathematics and Cultural subject areas have 

been created for grades K-6.  Curriculum binders contain supplemental curriculum to augment 

areas where the Montessori curriculum does not address the 2011 Massachusetts Curriculum 

Frameworks.  These binders are available to all teachers in grades K-8.  Teachers can access these 

resources on the school server (staff folder).  

In 2011-2012, teachers began the process of updating the alignment charts including the beginning 

discussions of creating additional assessments to measure specific grade level outcomes.   

Already existing in the Montessori curriculum are specific grammar and language materials and 

lessons for kindergarten through grade six.  Each Montessori lesson builds on previously taught 

skills and students are assessed through observation, performance and conferencing with the 

teacher. Our ELA alignment charts for these levels identify Montessori lessons that address specific 

areas of the 2011 Massachusetts Curriculum Frameworks.  Good Habits Great Readers and 

Thinkquiry were added to the alignment charts in 2011 and in 2012 additional DRA and DIBELS 

assessments were added. In 2013, a HVM Common Core Writing Assessment was created with 

rubrics and grade level writing prompts.  

The Montessori curriculum includes sequential math materials and lessons for K-6. Students 

demonstrate conceptual understanding through the use of a wide variety of Montessori materials.  

In October 2012, Envisions materials were used for an initial diagnostic tool in grades 1-6.  In 

January 2013, the first of two, problem-solving assessmentsȟ ÃÒÅÁÔÅÄ ÂÙ (6-ȭÓ ÍÁÔÈ ÃÏÁÃÈȟ was 

used for grades 3-8; the second will be used in April 2013.  In grades 1 and 2, Kathy Richardson 

assessment materials were used as a diagnostic tool to assess grade level skills.   

The Montessori curriculum includes specific science and history lessons that originate from Maria 

-ÏÎÔÅÓÓÏÒÉȭÓ Five Great Lessons.  Students are exposed to themes and topics that are aligned to the 

Massachusetts Curriculum Frameworks.  Focused on the child as an independent learner, the 

prepared environment of the Montessori classroom encourages inquiry, research and hands on 

activities. 
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Measurement F1.2: HVM will hire an outside Montessori consultant to conduct an audit every two 
years to evaluate its program and any findings will be addressed within six months. 
 
Progress:  HVM met this measure  

Gary Davidson from Seacoast Montessori conducted the Montessori Audit on April 12, 13, 14, 2011.  

Some of the findings from 2011: 

¶ Provide opportunities for administrators to become Montessori certified 
¶ Provide more funding for school wide Montessori professional development 
¶ Employ Montessori Teachers who have the credentials for the levels they teach 
¶ Offer a full complement of Montessori materials 
¶ Revise job descriptions to add Montessori tenets  
¶ Advertise in Montessori publications 
¶ Provide funding for teachers to obtain Montessori certification 

 
The recommendations from the audit were followed to the best of our abilities.  In 2012-2013, 

funding for previous years of unpaid Montessori training was allocated in this budget.  The FY 14 

budget maintains funding levels for training for Lead teachers who do not have Montessori 

certification.  In 2012, the Head of School participated in the NAMTA Strategic Planning for 

Montessori Schools Conference.  In 2012-2013, a Montessori certified consultant was hired to 

support and guide teachers and instructional assistants in the Montessori curriculum and 

philosophy.  Montessori professional development includes the following: 

¶ Elizabeth Slade - Montessori School Wide Training - August, 2011 
¶ Kathy Gasbarro - Montessori School Wide Training - August, 2012 
¶ Kathy Gasbarro and Melissa Vinal - Montessori training with Instructional Assistants ɀ 

February, 2013 
¶ Montessori Albums purchased for new teachers ɀ September, 2012 
¶ A certified Montessori teacher leads a Mentor program to support new teachers 
¶ The FY 14 budget includes a full-time Montessori Teaching & Learning Coordinator 
¶ The Board of Trustee created a Strategic Plan  

 
March 27 and 28, 2013, Gary Davidson returned for the two year Montessori Audit.  -ÒȢ $ÁÖÉÄÓÏÎȭÓ 
recommendations included: 
¶ Montessori-experienced administration is vital in the triad of Executive Director ɀ Principal 
ɀ Teaching & Learning Coordinator. 

¶ Training of paraprofessionals in Montessori fundamentals. 
¶ Careful attention to organization of classroom materials. 
¶ Ongoing discussion of the school charter and its meaning. 
¶ A priority for classroom activities in the community and not limited to the school. 
¶ A focused project for renewal of adult community. 

 
In June 2013, HVM hired an Executive Director with prior experience as a Head of School at a 

Montessori Charter School.  In addition, a full-time Montessori certified Teaching & Learning 

Coordinator has been hired for the 2013-2014 school year.  The administration and Board of 

Trustees are developing an action plan to address the other recommendations from the audit.   
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Accountability Plan Objective F2: HVM will focus on holistic student development. 

 
Measurement F2.1:  At least 85% of HVM students will usually or consistently demonstrate personal, 
social and emotional attributes on the Personal and Social Growth and Work Habits section of the 
end-of-year progress report. 
 

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  

Result  Met Met Met Not Met Met  

Overall %  90.0 91.1 91.6 80.4 91.1 

 
Progress:  HVM met this measure  

The HVM grade 1-6 progress reports assess the consistency at which students demonstrate 

personal, social and emotional characteristics as well as work habits.  In particular, teachers assess 

×ÈÅÔÈÅÒ ÓÔÕÄÅÎÔÓ ȰÃÏÎÓÉÓÔÅÎÔÌÙȱȟ ȰÕÓÕÁÌÌÙȱȟ ȰÓÏÍÅÔÉÍÅÓȱ ÏÒ ȰÒÁÒÅÌÙȱ ÅØÈÉÂÉÔ ÔÈÅ ÄÅÓÉÒÅÄ ÂÅÈÁÖÉÏÒ ÏÒ 

habit in 14 different areas.  Kindergarten and Middle School also assess personal, social and 

emotional characteristics as well as work habits but both levels use a different set of characteristics 

and scoring distribution.  Kindergarten has a ten-item list of characteristics and identifies whether 

ÓÔÕÄÅÎÔÓ ÈÁÖÅ Ȱ$ÅÖÅÌÏÐÉÎÇȱȟ Ȱ3ÁÔÉÓÆÁÃÔÏÒÙȱ ÁÎÄ Ȱ-ÏÓÔ /ÆÔÅÎȱ ÉÎ ÁÎ ÁÒÅÁȢ  4ÈÅ -ÉÄÄÌÅ 3ÃÈÏÏÌ ÒÅÐÏÒÔ 

card, which was changed in 2011, to accommodate the needs of high schools receiving our 

graduating students, has five personal and social growth indicators.   

In 2011-2012, we did not meet this measure due to the subjective nature of this assessment. 

 
Measurement F2.2:  Annually, each K-6 classroom will participate in at least one community service 
project; each middle school student will complete 20 community service hours. 
 

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  

Result  
All 

Classrooms 
Met Objective 

8 of 9 
Classrooms 

Met Objective 

All 
Classrooms  

Met Objective 

All 
Classrooms 

Met Objective 

7 of 9 
Classrooms 

Met Objective 

 
Progress:  HVM met this measure  

Every Kindergarten, Lower and Upper elementary classroom was involved in at least one 

community service project during the 2012-13 school year and each of the past four years.  The 

Middle School students visit many community organizations including:  Emmaus House, Lazaurus 

House, the YMCA, the Merrimack Valley Food Bank, and Head Start. Visits typically last 

approximately three hours .  Part of (6-ȭÓ ÍÉÓÓÉÏÎ ÉÓ ÔÏ ÐÒÅÐÁÒÅ ÓÔÕÄÅÎÔÓ ÔÏ ÂÅ ÃÏÎÓÔÒÕÃÔÉÖÅ 

citizens and as such it is one of our core values to develop partnerships with local agencies, 

community service agencies and local businesses. Community service is an integral part of the 

Montessori curriculum and tenets of grace, courtesy, respect and responsibility.  
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The 2011 and 2012 Community Service Projects are below: 

2011-2012 and 2012-2013 Community Service Projects 

Kindergarten 1  & 2 Collected toiletries for Emmaus House, a local homeless shelter.  

Prepared mailers for the American Cancer Society. Collected diapers 

for Anchor of Hope 

Lower Elementary 1 Supported Heifer International. Sang holiday songs for patients at 

Whittier Rehabilitation.    

Lower Elementary 2 Supported MSPCA.  Sang holiday songs for patients at Whittier 

Rehabilitation.  

Lower Elementary 3 Cleaned school grounds.  Worked on a farm.  Sang holiday songs for 

patients at Whittier Rehabilitation. 

Lower Elementary 4 Organized and executed a school-wide can drive. Sang holiday songs for 

patients at Whittier Rehabilitation. 

Upper Elementary 1 Volunteered at Stepping Stones Therapy Center.  

Upper Elementary 2 Line painting for a soccer field in the HVM parking lot. 

Upper Elementary 3 Volunteered to serve breakfast to students each morning. Volunteered 

time to help with the hanging and taking down of Art Show. Holiday 

Card campaign and singing at Whittier Rehab.  Fundraising through a 

Probability Fair to benefit Emmaus House. Picture taking for Tattersal 

Farm website. 

Upper Elementary 4 Collected and recycled Teracycle drink pouches.  Coordinated Box Tops 

Collection Program.  

Middle School  

 

Sponsored Mitten Tree for holiday donations to Department of 

Children and Family Services. Regular community service 

commitments at: Emmaus House, Lazarus House, YMCA, Merrimack 

6ÁÌÌÅÙ &ÏÏÄ "ÁÎËȟ ÁÎÄ (ÅÁÄÓÔÁÒÔȢ 6ÏÌÕÎÔÅÅÒÉÎÇ ÁÔ 2ÕÔÈȭÓ (ÏÕÓÅȢ  
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Accountability Plan Objective F3: HVM will work collaboratively with its various 

constituents. 

 
Measurement F3.1: 95% of students will be represented by parent(s) or guardian(s) at all parent-
teacher or parent-student-teacher conferences or through some other form of communication with 
the teacher ÁÂÏÕÔ ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÌÅÁÒÎÉÎÇ ÄÕÒÉÎÇ ÔÈÅ ÔÉÍÅ ÐÅÒÉÏÄ ÃÏÖÅÒÅÄ ÂÙ ÅÁÃÈ ÃÏÎÆÅÒÅÎÃÅȢ 
 

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  
Result  Met Not Met Met Met Met 

Overall %  95 93 95 96 95 

 
Progress:  HVM met this measure  

Data to support the attainment of this measure was derived by collecting regularly scheduled 

parent-teacher conference attendance information by the Data and Technology Manager.  

Conferences are held twice a year, November and March.  In addition to these set times, parents are 

highly encouraged to meet and/or communicate ×ÉÔÈ ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÔÅÁÃÈÅÒÓ ÁÔ ÁÎÙ ÔÉÍÅ ÄÕÒÉÎÇ ÔÈÅ 

school year.  

HVM continues to identify new opportunities to inform parenÔÓ ÁÂÏÕÔ ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÐÒÏÇÒÅÓÓȢ )Î 

2012-2013, the Data Team and Administrators revised the report card for K though 6, providing 

ÐÁÒÅÎÔÓ ×ÉÔÈ ÍÏÒÅ ÄÅÔÁÉÌÅÄ ÉÎÆÏÒÍÁÔÉÏÎ ÏÆ ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÁÃÁÄÅÍÉÃ ÇÒÏ×ÔÈȢ  Also, new in 2012-2013, 

is a monthly academic newsletter for families. This newsletter provides parents with current status 

on what is happening at each level as well as a view of the vertical learning connections between 

grades/levels. 

Measurement F3.2 To provide an avenue for input, annual parent and staff surveys will be 

administered and summary results made available to the entire school community. 

Progress:  HVM met this measure  

4ÈÅ ÓÃÈÏÏÌȭÓ ÁÎÎÕÁÌ ÆÁÍÉÌÙ ÓÕÒÖÅÙ ×ÁÓ ÁÄÍÉÎÉÓÔÅÒÅÄ ÖÉÁ an online survey tool in May 2012.   

Approximately 30% of families participated in the parent survey.  Summary results from the parent 

ÓÕÒÖÅÙ ×ÅÒÅ ÓÈÁÒÅÄ ×ÉÔÈ ÔÈÅ ÇÒÅÁÔÅÒ ÃÏÍÍÕÎÉÔÙ ÖÉÁ ÔÈÅ ÓÃÈÏÏÌȭÓ ×ÅÂÓÉÔÅȢ     

Staff surveys were administered via an online tool, and were conducted in May 2012.  Eighty 

percent of HVM employees participated in the survey.  Results were compiled and shared with the 

Executive Director and the Board of Trustees.   

4ÈÅ ÓÃÈÏÏÌȭÓ ÁÎÎÕÁÌ ÆÁÍÉÌÙ ÓÕÒÖÅÙ ×ÁÓ ÁÄÍÉÎÉÓÔÅÒÅÄ ÖÉÁ ÁÎ ÏÎÌÉÎÅ ÓÕÒÖÅÙ ÉÎ &ÅÂÒÕÁÒÙ ςπρσȢ 

Approximately 40% of the families participated in the parent survey. 

Staff surveys were administered via an online tool, and were conducted in February 2013. Sixty 

percent of HVM employees participated in the survey. Results were compiled and shared with the 

Executive Director and the Board of Trustees. 
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Accountability Plan Objective F4: HVM will campaign to enroll a student population that 

reflects the diverse economic and racial make-up of the district schools. 

 
Measurement F4.1: HVM will adjust its advertising and recruitment campaign each year in an effort 
to attain racial diversity, in terms of its white vs. non-white student population, which is within 5 
percentage poÉÎÔÓ ÏÆ ÔÈÅ (ÁÖÅÒÈÉÌÌ $ÉÓÔÒÉÃÔ 3ÃÈÏÏÌȭÓ ÒÁÃÉÁÌ ÄÉÖÅÒÓÉÔÙ ÁÓ ÍÅÁÓÕÒÅÄ ÂÙ ÃÏÍÐÁÒÉÎÇ 3ÔÕÄÅÎÔ 
Information Management System (SIMS) data each year. 
 
Progress:  HVM met this measure  

Since its inception, the HVM student body has been less racially diverse than the Haverhill Public 

School District.  An enrollment advertising plan was created to support efforts toward targeting 

diverse populations.  The plan includes the use of advertising (flyers, news briefs, newspaper ads, 

etc.) as well as a commitment to make direct contact with local community service agencies that 

already have connections with more diverse populations.  It also lays plans for more direct 

recruitment of the Hispanic/Latino community.  

%ÖÅÎ ÔÈÏÕÇÈ (6-ȭÓ ςπρρ-2012 non-white student population of 23% compares to the Haverhill 

0ÕÂÌÉÃ 3ÃÈÏÏÌ $ÉÓÔÒÉÃÔȭÓ ÎÏÎ-white population of 33%; i.e., more than five percentage points from 

the Haverhill Public School, HVM is making inroads on this goal.  Change is gradual because it is 

dependent on new student applications which account for only 15% of yearly enrollment (i.e. 34 

kindergarten slots from  296 student total).   

Going forward and in keeping with state regulations, HVM will review the recruitment plan to 

augment recruitment and retention activities. Some of this began in 2011-2012, when HVM posted 

ÁÌÌ ÅÎÒÏÌÌÍÅÎÔ ÍÁÔÅÒÉÁÌÓ ÏÎ ÔÈÅ ÓÃÈÏÏÌȭÓ ×ÅÂÓÉÔÅ ÁÎÄ ÔÒÁÎÓÌÁÔÅÄ ÔÈÅÓÅ ÍÁÔÅÒÉÁÌÓ ÉÎ 3ÐÁÎÉÓÈ ÏÎ ÏÕÒ 

website.  

 

Common School Performance  Criteria  - Faithfulness  to Charter  
 
School Description  
 
Hill View Montessori Charter Public School was founded by community volunteers in 2003. The 

school opened in 2004, enrolling 120 students in grades K-3.  In 2012, HVM celebrated its second 

8th grade graduating class. Located in the City of Haverhill, Massachusetts, Hill View Montessori 

Charter Public School offers a Montessori education with a population of 306 students in grades K-

8.   With over 469 students on our waiting list, our unique learning environment is being requested 

by many in the City of Haverhill. 

 

HVM provides urban students in grades K-8 from Haverhill, Massachusetts with a tuition-free, 

public Montessori education.  Using the Montessori philosophy and methodology, and working in 

partnership with students, teachers, parents, and the community, HVM promotes academic 

excellence as well as personal and social achievement with the objective that students become 

constructive, contribut ing members of their  community.  Each classroom participates in a variety of 
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community service projects throughout the school year.  In our school, students are encouraged to 

be actively involved in both the school community and the community at large fostering the tenets 

of citizenship. 

 

HVM has two, full -day kindergarten classes with 17 students in each, four ȰÌÏ×ÅÒ ÅÌÅÍÅÎÔÁÒÙȱ 

multi -age classes with 25-26 students in grades 1-3 in each classroom, and four ȰÕÐÐÅÒ ÅÌÅÍÅÎÔÁÒÙȱ 

multi -age classes with 25-26 students in grades 4-6 in each.  The middle school is made up of 65 

students in grades 7 and 8.  All classrooms are led by a teacher who meets the federal Highly 

Qualified standards and most have Montessori certification and/or training.  We also have 

ȰÓÐÅÃÉÁÌÓȱ ɉÆÉÔÎÅÓÓȟ ÍÕÓÉÃȟ ÁÒÔȟ ÓÃÉÅÎÃÅ ȾÔÅÃÈÎology, and Second Steps).  (6-ȭÓ student support team 

includes a school social worker, school nurse, part-time special education director, special 

education teachers, instructional assistants, paraprofessionals, Title 1 staff, and part-time speech 

therapist, school psychologist, math coach, physical therapist and occupational therapist. 

 

HVM uses the Montessori curriculum and enhances it to address the 2011 Massachusetts 

Curriculum Frameworks.  The multi-aged classroom setting emphasizes individualized learning in a 

ȰÐÒÅÐÁÒÅÄ ÅÎÖÉÒÏÎÍÅÎÔȢȱ  3ÔÕÄÅÎÔs learn by independently using self-correcting materials that 

introduce simple concepts concretely, moving to complex concepts and then abstraction.  This 

innovative ÁÐÐÒÏÁÃÈ ÔÏ ÌÅÁÒÎÉÎÇ ÔÁËÅÓ ÉÎÔÏ ÁÃÃÏÕÎÔ ÔÈÅ ÍÁÎÙ ÌÅÁÒÎÉÎÇ ÓÔÙÌÅÓ ÏÆ (6-ȭÓ ÄÉÖÅÒÓÅ 

students. 

 
Mission , Vision, and Educational Philosophy  of the School 

The mission of the school is to provide a K-8 public education that promotes academic excellence 

using the Montessori philosophy.  In partnership with teachers and parents, children attain high 

levels of academic, personal and social achievement and so prepared, become constructive 

contributors to our community. 

Preeminent Public Montessori 

¶ Provide a free Montessori education enhanced to ensure alignment with the 2011 
Massachusetts Curriculum Frameworks 

¶ Promote high levels of student achievement  
¶ Measure achievement in multiple ways and use assessment data to inform instruction 
¶ Promote a school wide culture of respect, open and honest communication, high 

expectations, and continuous growth through self-reflection 
¶ Welcome learners representative of the diversity in Haverhill, including socio-economic, 

cultural, and learning needs and styles 
 
Holistic Student Development  

¶ SÕÐÐÏÒÔ ÓÔÕÄÅÎÔÓȭ ÐÅÒÓÏÎÁÌȟ ÓÏÃÉÁÌȟ ÁÎÄ ÁÃÁÄÅÍÉÃ ÄÅÖÅÌÏÐÍÅÎÔ 
¶ Engage students in activities that teach them how to be competent, caring contributors to 

our community 
¶ Model and promote Montessori values of grace, courtesy, respect, and responsibility 
¶ Teach cooperative learning and conflict resolution skills 
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¶ RÅÓÐÅÃÔ ÅÁÃÈ ÓÔÕÄÅÎÔȭÓ ÕÎÉÑÕÅ ÌÅÁÒÎÉÎÇ ÓÔÙÌÅ ÂÙ ÉÎÄÉÖÉÄÕÁÌÌÙ ÔÁÉÌÏÒÉÎÇ ÌÅÁÒÎÉÎÇ ÓÕÐÐÏÒÔÓ 
¶ Foster students love for learning  
¶ Encourage students to take ownership for their academic and personal development 

 
School-Strengthening Collaboration 

¶ Create teacher-parent-student partnerships to support student learning 
¶ )ÎÖÏÌÖÅ ÁÎÄ ÖÅÓÔ ÐÁÒÅÎÔÓȟ ÔÅÁÃÈÅÒÓȟ ÁÎÄ ÓÔÕÄÅÎÔÓ ÉÎ ÔÈÅ ÓÃÈÏÏÌȭÓ ÄÅÃÉÓÉÏÎ ÍÁËÉÎÇ ÐÒÏÃÅÓÓ ÁÎÄ 

volunteer efforts 
¶ Develop partnerships with local agencies, community service organizations, and businesses 
ÔÏ ÅÎÈÁÎÃÅ ÃÈÉÌÄÒÅÎȭÓ ÈÅÁÌÔÈ ÁÎÄ ÌÅÁÒÎÉÎÇ (e.g. internships, service learning, etc.) 

¶ Share information and best practices with other educators and community members 
 
High Quality Staff 
 
¶ Require lead teachers to hold Montessori certification and to obtain highly qualified status  
¶ Educate all staff regarding Montessori philosophy and HVM curriculum, culture and 

processes 
¶ Maintain high standards for accomplished teaching and learning, and provide adequate 

compensation 
 
Organizational Structure  

Hill View Montessori Charter Public School is governed by a volunteer Board of Trustees that meets 

monthly to discuss policy and other issues related to the functioning of the school. 

The HVM Board of Trustees (BOT) has a number of subcommittees that meet regularly to perform 

the work of the Board. These committees research items under the BÏÁÒÄȭÓ ÃÏÎÓÉÄÅÒÁÔÉÏÎȟ ÓÈÁÒÅ 

information with the Board and make recommendations for Board vote. Some decisions are also 

brought directly to the BOT by the Executive Director (ED) along with information needed to 

ensure an informed decision/vote. 

To support effective decision-making and communication within the school, HVM has established a 

variety of systems and structures. The school is run by a four-person administrative team that is 

responsible and has decision-ÍÁËÉÎÇ ÐÏ×ÅÒ ÆÏÒ ÔÈÅÉÒ ÁÓÓÏÃÉÁÔÅÄ ÁÓÐÅÃÔÓ ÏÆ ÔÈÅ ÓÃÈÏÏÌȭÓ ÏÐÅÒÁÔÉÏÎÓȢ 

4ÈÅ ÓÃÈÏÏÌȭÓ ÏÒÇÁÎÉÚÁÔÉÏÎ ÃÈÁÒÔ ÉÓ ÐÁÒÔ ÏÆ ÔÈÅ 3ÔÁÆÆ (ÁÎÄÂÏÏË ÁÎÄ ÂÏth the Staff and Family 

Handbooks have tables describing the responsibilities of each of the administrative team members, 

who are called directors. 

There are additional vehicles established for seeking input as well as sharing information. In 

particular, there is a Community Partnership group consisting of parents and staff that meets 

monthly.  During these meetings, a member of the administrative team provides an update on 

school operations and answers questions.  Board members sometimes attend these meetings as 

well to provide information and answer questions related to governance.  HVM also holds monthly 

staff meetings which provide another opportunity to share information and get input from the 

employee group.   Finally, the results of the parent and staff surveys are used by administrators and 

the Board to ascertain information on the satisfaction of the school community. This information is 
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also used to evaluate the executive director as well as provide information to the Board for 

determining future pr iorities. 

The ED, in consultation with the rest of the administrative team, shares relevant information with 

the Board to inform their governance of the school.  In addition, there are a number of avenues for 

constituents to communicate directly with Board members.  In particular, the HVM school 

community is encouraged to attend the monthly meetings of the Board of Trustees. Meeting dates, 

times and agendas are posted in the school office and in weekly notes sent home to families.  At its 

meetings, the Board provides opportunities for the school community to share thoughts and 

concerns as per its policy for Public Participation at Board Meetings. This includes a comment 

section throughout the meeting schedule. The chair of the Board also copies and distributes, to the 

entire Board, any and all correspondence the Board receives from the school community and 

community at large.  

Board members make themselves available to school constituents and share information when 

appropriate. In particular, the BÏÁÒÄ ÍÅÍÂÅÒÓȭ ÃÏÎÔÁÃÔ ÉÎÆÏÒÍÁÔÉÏÎ ÉÓ ÐÏÓÔÅÄ ÉÎ ÔÈÅ ÏÆÆÉÃÅ ÁÎÄ ÏÎ 

the website and constituents are encouraged to contact the Board at any time to provide input on 

the oversight of the school. Finally, when it has important news to share, the Board provides an 

update in the weekly school notes. When information to be shared is deemed especially important 

or might warrant a back-and-forth discussion, the Board holds special meetings for the school 

community, in conjunction with the ED. 

Academic Program  

The Montessori cÕÒÒÉÃÕÌÕÍ ÁÎÄ ÐÈÉÌÏÓÏÐÈÙ ÓÕÐÐÏÒÔ (6-ȭÓ ÍÉÓÓÉÏÎ and commitment to prepare 

students to become constructive contributors in the community by focusing on academic, personal 

and social development.  The learning environment of HVM is based on the Montessori philosophy 

with  its emphasis on the development of the whole child.  It recognizes that children have a desire 

to learn and given the proper environment, they develop intellectually, socially, emotionally and 

ÐÈÙÓÉÃÁÌÌÙȢ  4ÈÅ ȰÐÒÅÐÁÒÅÄ ÅÎÖÉÒÏÎÍÅÎÔȟȱ ÅÓÔÁÂÌÉÓÈÅÄ ÂÙ $ÒȢ -ÁÒÉÁ -ÏÎÔÅÓÓÏÒÉ ÉÎÃÌÕÄÅÓ ÎÏÔ ÏÎÌÙ Á 

ÃÌÁÓÓÒÏÏÍ ÁÎÄ ÍÁÔÅÒÉÁÌÓȟ ÂÕÔ ÓÏÃÉÁÌ ÁÎÄ ÅÍÏÔÉÏÎÁÌ ÓÕÐÐÏÒÔÓ ÆÏÒ ÔÈÅ ÇÒÏ×ÉÎÇ ÃÈÉÌÄȢ  (6-ȭÓ 

educational approach strives to meet the following goals: 

¶ Individualized, Differentiated Lea rning - Montessori education is built upon the tenet 

that all learners are individuals- ÉÎ ÓÔÙÌÅȟ ÐÁÃÅȟ ÁÎÄ ÉÎÔÅÒÅÓÔȢ  (6-ȭÓ ÉÎÄÉÖÉÄÕÁÌÉÚÅÄ 

curriculum allows students to strive for their own personal best.   

¶ Mixed -Aged Groupings- Students are grouped in a multiage classrooms; spanning three 

years for lower and upper elementary and two years for middle school. The mixed age 

grouping promotes opportunities for peer tutoring, cooperation and a broader sense of 

community within the classroom. 

¶ Prepared Environment - Montessori instruction progresses from concrete exploration and 

concept development to abstract understandings.  The kindergarten, lower and upper 

elementary classrooms have an abundance of carefully sequenced Montessori materials to 

support this learning progression.  Students in upper elementary and middle school 
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demonstrate and apply higher level thinking through the use of research and reference 

materials, as well as informational technology. 

¶ Parent Involvement - HVM welcomes and encourages the involvement of parents, 

guardians and the community and feels it is an essential component to establishing a 

healthy school community.  HVM provides many opportunities for  parents/guardians to 

volunteer.  For example, parents and family members assist with service learning projects, 

field trips, and classroom/library/office needs.  HVM also has a Community Partnership 

(similar to a PTA) that meets monthly to help with developing additional educational 

programs and opportunities for family activities..  The current Board of Trustees has eight 

members, five of which are parents of HVM students. 

¶ 4ÅÁÃÈÅÒȭÓ 2ÏÌÅ- Through presentation of material and careful student observation, HVM 

teachers facilitate learning by guiding each student.  Students learn through changes in the 

environment, invitations for inquiry and direct instruction.  Teachers work to create and 

sustain classroom and school culture where demonstrations of respect, initiative, risk-

taking and persistence in learning are the norm. In kindergarten, lower and upper 

elementary, teachers work with individuals or small groups of children.  In the middle 

school, teachers provide both small group and whole class instruction and challenge and 

extend the individualized learning. 

¶ Character Education - 0ÅÒÓÏÎÁÌ ÁÎÄ ÓÏÃÉÁÌ ÅÄÕÃÁÔÉÏÎ ÁÒÅ ÉÎÔÅÇÒÁÔÅÄ ÉÎÔÏ (6-ȭÓ ÌÅÁÒÎÉÎÇ 

program.  Classroom life emphasizes the Montessori values of grace, courtesy, respect and 

responsibility.  Teachers model these values and expect them from students throughout the 

school.  Our school also implements the Steps to Respect Program and Second Step to meet 

the Bullying Prevention and Intervention programming mandated by the State. 

¶ Integrated Teaching and Learning - Montessori education emphasizes interdisciplinary 

ÔÅÁÃÈÉÎÇ ÔÏ ÅÎÃÏÕÒÁÇÅ ÃÏÎÎÅÃÔÉÏÎÓ ÁÃÒÏÓÓ ÔÈÅ ÃÕÒÒÉÃÕÌÕÍ ÁÎÄ ÔÏ ÓÔÕÄÅÎÔÓȭ ÐÅÒÓÏÎÁÌ ÌÉÖÅÓȢ   

¶ Community Connection - HVM learning environment promotes students becoming 

constructive contributors to the classroom, school community and community-at-large.  All 

classrooms are expected to participate in service learning projects and the middle school 

students are expected to complete 20 hours of community service every year. 

HVM has the unique challenge of balancing the Montessori philosophy and the 2011 Massachusetts 

Curriculum Frameworks.  While teachers use observations as formative assessments, we are 

required by the Department of Education to adopt and implement a formal plan of formative and 

summative assessments by the 2013-2014 school year.   

For the past two years, the HVM Data Team has analyzed our curriculum, pedagogical approach, 

and assessments.  In the 2013-2014 school year, the Data Team will continue using student data 

and outcomes to review the effectiveness of the HVM curriculum.    
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Academic Program Success 
 

Accountability Plan Objective A1:  HVM students will demonstrate high levels of 

achievement in reading and writing. 

 
Measurement A1.1: At least 85% of students at each grade level will reach their grade level 
benchmark (i.e. be at least within the Independent range in Oral Reading Fluency and Comprehension 
on a grade-level appropriate text) on the end-of-year Developmental Reading Assessment (Note that 
students will not be reassessed once they reach 8th grade proficiency).  To realize this goal prior to the 
end of the next charter period, HVM has set the following interim measurements for students: 
 

¶ 70% will reach their grade level benchmark on the SY08-09 end-of-year Developmental 
Reading Assessment   
¶ 75% will reach their grade level benchmark on the SY09-10 end-of-year Developmental 

Reading Assessment   
¶ 80% will reach their grade level benchmark on the SY010-11 end-of-year Developmental 

Reading Assessment  
¶ 85% will reach their grade level benchmark on the SY11-12, SY12-13 and SY13-14 end-of-year 

Developmental Reading Assessment. 
 

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  
Aggregate 

Result  
Not Met 

Making 
Progress 

Making 
Progress 

Making 
Progress 

Making 
Progress 

Overall %  63.8 70.9 76.3 83.6 81.4 
K N/A  82 85 85 97 
1 51 44 65 74 79 
2 70 71 56 67 81 
3 79 70 54 64 61 
4 57 71 91 97 85 
5 69 63 85 94 91 
6 57 76 80 91 87 
7 N/A  90 81 91 94 
8 N/A  N/A  90 90 97 

 

Progress:  HVM is making progress on this measure   

HVM continues to focus on reading improvement and student outcomes through a variety of 

approaches while maintaining a commitment to our Montessori curriculum and philosophy.  Over 

the past couple of years, there has been a concerted effort to analyze data to drive instruction and 

student success.  The Amelia Peabody Foundation has funded two grants, one to research and 

evaluate reading programs, and another to purchase Good Habits, Great Readers and Thinkquiry to 

compliment the Montessori curriculum.  In 2011-2012, these programs were purchased, teachers 

trained and programs implemented.  

HVM experienced a high level of teacher turnover in 2012 and to assist with the support of new 

teachers and quality instruction, a part time Teaching and Learning Curriculum Coordinator and a 

Montessori Consultant were hired for the 2012-2013 school year.  The Teaching and Learning 

Coordinator along with the Data Team and administrators have implemented new assessments 
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(Dynamic Indicators of Basic Early Literacy Skills, Scholastic Reading Inventory), and a yearlong 

assessment schedule.  The purpose of this plan is to provide teachers with the data needed to drive 

instruction and increase student success rate.  Through the new data it was determined that 

additional instruction time for reading was required, which has been implemented in the afternoon 

work period.  Teachers provide small group reading instruction to support student growth in 

reading. 

Measurement A1.2: At least 85% of students at the top level of 6 Traits writing rubrics (second grade 

for the K-2 rubric and eighth grade for the 3-8 rubric) will achieve the overall average target score or 

higher based on adding the averaged score of two independent readers for each trait in the 6+1 Trait 

writing rubric on two end-of-year writing assignments using prompts and associated genre that 

reflect state standards for the applicable grade level. The target is for second grade students to score 

18 using the K-2 (5-point) rubric and eighth grade students to score 24 using the 3-8 (6-point) rubric.  

To realize this goal prior to the end of the next charter period, HVM has set the following interim 

measures for second and eighth grade students respectively: 

 

¶ 85% will achieve a total average score of 15 and 21 or higher based on adding the averaged 

score of two independent readers for each trait in the 6+1 Trait writing rubric on two SY10-11 

end-of-year writing assignments (13-21 from grades K-8 respectively; i.e. 13 for K, 14 for 

grade 1, etc). 

¶ 85% will achieve a total average score of 16 and 22 or higher based on adding the averaged 

score of two independent readers for each trait in the 6+1 Trait writing rubric on two SY11-12 

end-of-year writing assignments (14-22 from grades K-8 respectively; i.e. 14 for K, 15 for 

grade 1, etc). 

¶ 85% will achieve a total average score of 17 and 23 or higher based on adding the averaged 

score of two independent readers for each trait in the 6+1 Trait writing rubric on two SY12-13 

end-of-year writing assignments (15-23 from grades K-8 respectively; i.e. 15 for K, 16 for 

grade 1, etc). 

¶ 85% will achieve a total average score of 18 and 24 or higher based on adding the averaged 

score of two independent readers for each trait in the 6+1 Trait writing rubric on two SY13-14 

end-of-year writing assignments (16-24 from grades K-8 respectively; i.e. 16 for K, 17 for 

grade 1, etc). 
 

 2010 -2011  2011 -2012  2012 -2013  
Aggregate 

Result  
Met Not Met Met 

Overall %  90.5 83.5 89.0 
K 82 N/A  88 
1 88 74 77 
2 100 67 82 
3 82 64 97 
4 84 97 81 
5 88 94 91 
6 91 91 100 
7 100 91 91 
8 100 90 91 
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Progress:  HVM is making progress on this measure   

The Accountability Report criteria was revised on February 2, 2011 and as such the data for 2008-

2009, 2009-2010 had different measurements which are reflected in the Annual Reports 

respectively. 

HVM continues to focus on the improvement of writing skills.  Over the past several years, teachers 

have received ongoing training in the 6-Traits Writing Program.  Teachers are using the 6-Traits 

Writing Program and assessment system throughout all grade levels to establish a common 

language among teachers and students.  HVM has administered two writing assessments per grade 

each school year and recently increased this to three writing assessment per grade, per school year.  

Based on the data, a concerted effort is being made to integrate across the curriculum and in 

Specials (Art, Music, P.E.).  This school year, the Amelia Peabody Foundation funded a Math Coach 

who is working with teachers to incorporate weekly math open response and short answer practice 

problems with written explanations.  Writing portfolios for all students are maintained as evidence 

of their progress.  

 
Measurement A1.3: HVM will meet annual academic growth targets in ELA as established by the 
Department of Elementary and Secondary Education, or achieve Adequate Yearly Progress in the 
aggregate and for all statistically significant subgroups.   
 
Progress:  HVM is making progress on this measure   

HVM met Adequate Yearly Progress status in the aggregate and subgroups for ELA in 2009, 2010, 

ςπρρȢ  )Î ςπρςȟ (6- ÒÅÃÅÉÖÅÄ Ȱ,ÅÖÅÌ ρȱ status under the new Accountability Data system adopted 

ÂÙ ÔÈÅ $ÅÐÁÒÔÍÅÎÔ ÏÆ 3ÅÃÏÎÄÁÒÙ ÁÎÄ %ÌÅÍÅÎÔÁÒÙ %ÄÕÃÁÔÉÏÎȢ   5ÎÄÅÒ ÔÈÉÓ ÎÅ× ÓÙÓÔÅÍȟ ×Å ×ÅÒÅ Ȱ/Î 

ÔÁÒÇÅÔȱ ÉÎ %,!Ȣ  4ÈÅ 3ÔÕÄÅÎÔÓ ×ÉÔÈ $ÉÓÁÂÉÌÉÔÉÅÓ ÓÕÂÇÒÏÕÐ ÁÃÈÉÅÖÅÄ Ȱ!ÂÏÖÅ 4ÁÒÇÅÔȱ ÒÁÔÉÎÇȟ ÓÃÏÒÉÎÇ ÉÎ 

the 74th ÐÅÒÃÅÎÔÉÌÅ ÓÔÁÔÅ×ÉÄÅȢ 4ÈÅ (ÉÇÈ .ÅÅÄÓ ÓÕÂÇÒÏÕÐ ÁÃÈÉÅÖÅÄ Ȱ/Î 4ÁÒÇÅÔȱ ÒÁÔÉÎÇȟ ÓÃÏÒÉÎÇ ÉÎ ÔÈÅ 

69th ÐÅÒÃÅÎÔÉÌÅ ÓÔÁÔÅ×ÉÄÅȢ  4ÈÅ ,Ï× )ÎÃÏÍÅ ÓÕÂÇÒÏÕÐ ÒÅÐÏÒÔÅÄ Á Ȱ.Ï #ÈÁÎÇÅȱ ÒÁÔÉÎÇȟ ÓÃÏÒÉÎÇ ÉÎ ÔÈÅ 

70th percentile statewide.  4ÈÅ !ÇÇÒÅÇÁÔÅ ÒÅÐÏÒÔÅÄ   Ȱ/Î 4ÁÒÇÅÔȱ rating, scoring in the 67th 

percentile statewide. 

As part of a comprehensive MCAS improvement plan, HVM has offered MCAS tutoring before and 

after school to qualifying students in grades 3, 4, 5, and 6. As a Title 1 school, supplemental reading 

services are also provided to qualifying student in grades 1, 2,3,4,5 and 6.   

HVM ensures time on learning by maintaining the 3 hour uninterrupted work cycle (K-6), where 

reading is incorporated across all academic areas.  All classrooms (K-6) have guided reading groups 

using the Good Habits, Great Readers and various shared literacy collections.  In addition, most 

ÃÌÁÓÓÒÏÏÍÓ ÐÁÒÔÉÃÉÐÁÔÅ ÉÎ Á Ȱ2ÅÁÄÉÎÇ "ÕÄÄÉÅÓ 0ÒÏÇÒÁÍȱȟ ×ÈÅÒÅ Á ,Ï×ÅÒ ÅÌÅÍÅÎÔÁÒÙ ÓÔÕÄÅÎÔ ÉÓ 

partnered with an Upper elementary student for practice in oral reading and comprehension.   

Middle school students participate ÉÎ Ȱ,ÉÔÅÒÁÔÕÒÅ 'ÒÏÕÐÓȱ ÁÎÄ ÁÒÅ ÁÓÓÉÇÎÅÄ Á ÍÉÎÉÍÕÍ ÏÆ ÔÈÉÒÔÙ 

minutes of reading nightly.  
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2009 ELA Adequate Yearly Progress Results 

 
2010 ELA Adequate Yearly Progress Results 

 
2011 ELA Adequate Yearly Progress Results

 

2012 ELA Proficiency Gap Narrowing Results
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Accountability Plan Objective A2: HVM students will demonstrate high levels of 

achievement in mathematics. 

 
Measurement A2.1: At least 85% of HVM students at each grade level will demonstrate proficiency 
ÏÎ ÁÔ ÌÅÁÓÔ ϋτϻ ÏÆ ÔÈÅ ÓÔÁÎÄÁÒÄÓ ÏÎ (6-ȭÓ -ÁÔÈ 4ÒÁÃËÉÎÇ 4ÏÏÌȢ 
¶ 65% ×ÉÌÌ ÄÅÍÏÎÓÔÒÁÔÅ ÐÒÏÆÉÃÉÅÎÃÙ ÏÎ ÁÔ ÌÅÁÓÔ ϋτϻ ÏÆ ÔÈÅ ÓÔÁÎÄÁÒÄÓ ÏÎ (6-ȭÓ -ÁÔÈ 4ÒÁÃËÉÎÇ 

Tool for SY08-09 
¶ 70% wilÌ ÄÅÍÏÎÓÔÒÁÔÅ ÐÒÏÆÉÃÉÅÎÃÙ ÏÎ ÁÔ ÌÅÁÓÔ ϋτϻ ÏÆ ÔÈÅ ÓÔÁÎÄÁÒÄÓ ÏÎ (6-ȭÓ -ÁÔÈ 4ÒÁÃËÉÎÇ 

Tool for SY09-10 
¶ 75% ×ÉÌÌ ÄÅÍÏÎÓÔÒÁÔÅ ÐÒÏÆÉÃÉÅÎÃÙ ÏÎ ÁÔ ÌÅÁÓÔ ϋτϻ ÏÆ ÔÈÅ ÓÔÁÎÄÁÒÄÓ ÏÎ (6-ȭÓ -ÁÔÈ 4ÒÁÃËÉÎÇ 

Tool for SY10-11 
¶ 80% will demonstrate proficiency on at least 70% of ÔÈÅ ÓÔÁÎÄÁÒÄÓ ÏÎ (6-ȭÓ -ÁÔÈ 4ÒÁÃËÉÎÇ 

Tool for SY11-12 
¶ 85% ×ÉÌÌ ÄÅÍÏÎÓÔÒÁÔÅ ÐÒÏÆÉÃÉÅÎÃÙ ÏÎ ÁÔ ÌÅÁÓÔ ϋτϻ ÏÆ ÔÈÅ ÓÔÁÎÄÁÒÄÓ ÏÎ (6-ȭÓ -ÁÔÈ 4ÒÁÃËÉÎÇ 

Tool for SY12-13 and SY13-14 

 

Progress:  HVM did not met this measure 

HVM used the Assessment in Learning in Knowledge Spaces (ALEKS) as the only Math assessment 

from 2009-2012 and discovered it was ineffective, unreliable and uninformative.   ALEKS did not 

align with Massachusetts grade level objectives and therefore skewed the data.  HVM has replaced 

the math assessment with Envisions Math assessment, Kathy Richardson assessment and Marilyn 

Burns Mathematical Reasoning Inventory, in order to provide more aligned data. 

 

 

  

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  
Aggregate 

Result  
Not Met Not Met Not Met Not Met Not Met 

Overall %  61.3 59.1 69.6 61.3 32.3 
K N/A  N/A  N/A  N/A  N/A  
1 84 71 88 80 N/A  
2 91 59 85 71 N/A  
3 79 67 88 73 15 
4 38 37 73 71 21 
5 43 46 70 63 50 
6 33 64 60 45 50 
7 N/A  70 41 39 34 
8 N/A  N/A  52 48 24 
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Measurement  A2.2: HVM will meet annual academic growth targets in mathematics as established 

by the Department of Elementary and Secondary Education, or achieve Adequate Yearly Progress in 

the aggregate and for all statistically significant subgroups. 

Progress:  HVM is making progress on this measure   

In 2009, HVM met Adequate Yearly Progress status in both Aggregate and all Subgroups. In 2010 
and 2011, HVM we did not meet Adequate Yearly Progress status in Aggregate or any Subgroups.  
The 2010 Annual Report incorrectly reported that we had met this goal using the preliminary 
MCAS data.  The 2011 Annual Report outlines the need for improvement in the area of Math, in 
particular changing the internal Math tracking tool that was used to assess student math mastery.  
As such, in 2011 a grant was written and supported by Amelia Peabody Foundation to hire a part 
time Math Coach for the 2012-2013 school year, to work with teachers to integrate Common Core 
resources and assessments that support and compliment the Montessori curriculum and 
philosophy.  
 
)Î ςπρςȟ (6- ÁÃÈÉÅÖÅÄ Ȱ!ÂÏÖÅ 4ÁÒÇÅÔȱ ÒÁÔÉÎÇ ÆÏÒ ÔÈÅ !ÇÇÒÅÇÁÔÅȟ ÓÃÏÒÉÎÇ ÉÎ ÔÈÅ χςnd percentile 

ÓÔÁÔÅ×ÉÄÅȢ  4ÈÅ (ÉÇÈ .ÅÅÄÓ ÓÕÂÇÒÏÕÐ ÁÃÈÉÅÖÅÄ ÁÎ Ȱ/Î 4ÁÒÇÅÔȱ ÒÁÔÉÎÇȟ ÓÃÏÒÉÎÇ ÉÎ ÔÈÅ 58th percentile 

ÓÔÁÔÅ×ÉÄÅȢ  4ÈÅ 3ÔÕÄÅÎÔÓ ×ÉÔÈ $ÉÓÁÂÉÌÉÔÉÅÓ ÓÕÂÇÒÏÕÐ ÁÃÈÉÅÖÅÄ ÁÎ Ȱ)ÍÐÒÏÖÅÄȟ "ÅÌÏ× 4ÁÒÇÅÔȱ ÒÁÔÉÎÇȟ 

scoring in the 59th percentile statewide.  

2009 Math Adequate Yearly Progress Results 

 

2010 Math Adequate Yearly Progress Results
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2011 Math Adequate Yearly Progress Results

 

2012 Math Proficiency Gap Narrowing Results

 
 
Accountability Plan Objective A3: HVM students will demonstrate high levels of 

achievement in science and engineering /  technology, and history and social studies. 

  
Measurement A3.1: At least 70% of HVM students will demonstrate proficient or advanced levels of 
achievement on MCAS for science and engineering/technology, and history and social studies in 
grades 5 and 7.  
¶ 50% will demonstrate proficient or advanced levels of achievement on SY08-09 on MCAS for 

science and engineering/technology, and history and social studies in grades 5 and 7 
¶ 55% will demonstrate proficient or advanced levels of achievement on SY09-10 on MCAS for 

science and engineering/technology, and history and social studies in grades 5 and 7 
¶ 60% will demonstrate proficient or advanced levels of achievement on SY10-11 on MCAS for 

science and engineering/technology, and history and social studies in grades 5 and 7 
¶ 65% will demonstrate proficient or advanced levels of achievement on SY11-12 on MCAS for 

science and engineering/technology, and history and social studies in grades 5 and 7 
¶ 70% will demonstrate proficient or advanced levels of achievement on SY12-13 and SY13-14 

on MCAS for science and engineering/technology, and history and social studies in grades 5 
and 7 

 
Progress:  HVM is making progress on this measure   

In 2009, HVM did not have 8th grade students, therefore the information is based on thirty-five, 5th 

grade students.  In 2009, HVM met the measure of having 50% of the students achieving proficient 

or advanced on the Science and Technology MCAS test. 

In 2010, HVM did not have 8th grade students, therefore, the information is based on thirty-five, 5th 

grade students.  In 2010, HVM did not meet the measure of having 55% of the students achieving 
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proficient or advanced on the Science and Technology MCAS test.  We achieved 40% of students 

achieving proficient or advanced on the Science and Technology MCAS test. In 2011, HVM had both 

5th and 8th grade students.  In 2011, HVM did not meet the measure of 60% of the students 

achieving proficient or advanced on the Science and Technology MCAS test.  We achieved 39% of 

students achieving proficient or advanced on the Science and Technology MCAS test.  During this 

school year, volunteers offered nine week elective courses and some students were exposed to 

topics such as:  Robotics, Electronics, Programming, and Scientific experiments.  

In 2012, HVM had both 5th and 8th grade students.  In 2012, HVM met the measure of 65% of the 

students achieving proficient or advanced on the Science and Technology MCAS test. We achieved 

72% of students achieving proficient or advanced on the Science and Technology MCAS test. 

In 2012, to help support the development of Science and Technology, a new Science Enrichment 

block was added on an every other week basis.  This fifty- five minute block is meant to enhance the 

science curriculum being taught by the classroom teachers. Upper elementary students participate 

yearly in .ÁÔÕÒÅȭÓ #ÌÁÓÓÒÏÏÍ ×ÈÅÒÅ ÔÈÅÙ ÒÅÃÅÉÖÅ ÔÈÒÅÅ ÓÃÉÅÎÃÅ ÌÅÓÓÏÎÓ ÅÁÃÈ ÄÁÙȢ  4ÈÅ &9ρτ ÂÕÄÇÅÔ 

has funds specifically designated to augment the science instruction. 

2009-2012 MCAS Science & Technology Results 

 
*Science and Technology MCAS tests given in grades 5 and 8 (not 7) and there is no History and Social Studies MCAS test 
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Common School  Performance  Criteria  - Academic Program  Success 
 
Massachusetts Comprehensive Assessment System 

 
 

¶ During the time period of 2009-2012 student population increased from 134 to 195 
¶ During the time period of 2009-2012 overall student performance improved from 56% in 

proficient or advanced categories to 67% proficient or advanced categories. 
¶ During the time period of 2009-2012 overall students in the warning or needs 

improvement categories decreased from 44% to 33%.    
¶ The grade 4 cohorts of 2009, 2010, and 2011 demonstrated consistent growth each year in 

the advanced or proficient categories. 
¶ In 2012 87% of 8th grade students scored in the advanced or proficient categories. 
¶ In 2012 0% of 8th grade students scored in the warning category. 
¶ HVM met AYP in ELA for both the Aggregate and All Subgroups from 2009 -2011. 
¶ HVM received a Level 1 status for the Accountability and Assistance Level in 2012. 
¶ In 2012, the Students with DisabilÉÔÉÅÓ 3ÕÂÇÒÏÕÐ ÒÅÃÅÉÖÅÄ ÁÎ Ȱ!ÂÏÖÅ 4ÁÒÇÅÔȱ ÒÁÔÉÎÇ ÆÏÒ %,!Ȣ 
¶ )Î ςπρς ÔÈÅ !ÌÌ 3ÔÕÄÅÎÔÓ ÁÎÄ (ÉÇÈ .ÅÅÄÓ 3ÕÂÇÒÏÕÐÓ ÒÅÃÅÉÖÅÄ Ȱ/Î 4ÁÒÇÅÔȱ ÒÁÔÉÎÇ ÆÏÒ %,!Ȣ 
¶ )Î ςπρςȟ ÔÈÅ 7ÈÉÔÅ ÁÎÄ ,Ï× )ÎÃÏÍÅ 3ÕÂÇÒÏÕÐÓ ÒÅÃÅÉÖÅÄ Ȱ.Ï #ÈÁÎÇÅȱ ÒÁÔÉÎÇ ÆÏÒ %,!Ȣ 
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¶ During the time period of 2009-2012 student population increased from XXX to XXX 
¶ During the time period of 2009-2012 overall student performance improved from 48% in 

proficient or advanced categories to 65% in the proficient or advanced categories. 
¶ During the time period of 2009-2012 overall students in the warning or needs 

improvement categories decreased from 52% to 36%. 
¶ During the time period of 2009-2012 the overall student SGP rose from 59% to 71%. 
¶ The grade 4 cohorts of 2009, 2010, and 2011 demonstrated consistent growth each year in 

the advanced and proficient. 
¶ In 2012 80% of 8th grade students scored in the advanced or proficient categories. 
¶ In 2012 0% of 8th grade students scored in the warning category. 
¶ HVM met AYP in Math in 2009 for both the Aggregate and All Subgroups.   
¶ HVM did not meet AYP in Math in 2010 and 2011 for both the Aggregate and All Subgroups. 
¶ )Î ςπρς !ÌÌ 3ÔÕÄÅÎÔÓȟ ,Ï× )ÎÃÏÍÅȟ ÁÎÄ 7ÈÉÔÅȟ ÒÅÃÅÉÖÅÄ Ȱ!ÂÏÖÅ 4ÁÒÇÅÔȱ ÒÁÔÉÎÇ ÆÏÒ -ÁÔÈȢ  
¶ )Î ςπρς (ÉÇÈ .ÅÅÄÓ 3ÕÂÇÒÏÕÐ ÒÅÃÅÉÖÅÄ  Ȱ/Î 4ÁÒÇÅÔȱ ÒÁÔÉÎÇ ÆÏÒ -ÁÔÈȢ 
¶ In 2012 StÕÄÅÎÔÓ ×ÉÔÈ $ÉÓÁÂÉÌÉÔÉÅÓ ÒÅÃÅÉÖÅÄ Ȱ)ÍÐÒÏÖÅÄ "ÅÌÏ× 4ÁÒÇÅÔȱ ÒÁÔÉÎÇ ÆÏÒ Math. 
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¶ During the time period of 2009-2012 overall student performance improved from 60% in 
the proficient and advanced categories to 72% in the proficient and advanced categories. 

¶ During the time period of 2009-2012 overall students in the warning and needs 
improvement categories decreased from 40% to 29%. 

¶ From 2011 to 2012 the performance of grade 5 students increased from 32% to 66% in the 
advanced or proficient categories. 

¶ From 2011 to 2012 the performance of grade 8 students increased from 47% to 77% in the 
advanced or proficient categories. 

¶ )Î ςπρςȟ !ÌÌ 3ÔÕÄÅÎÔÓ ÁÎÄ 7ÈÉÔÅ 3ÕÂÇÒÏÕÐ ÒÅÃÅÉÖÅÄ Ȱ!ÂÏÖÅ 4ÁÒÇÅÔȱ ÒÁÔÉÎÇ ÆÏÒ 3ÃÉÅÎÃÅȢ 
 
Other achievement, improvement, and assessment measures 
 
In noting the patterns in AYP, MCAS data ÁÎÄ ÔÅÁÃÈÅÒȭÓ -ÏÎÔÅÓÓÏÒÉ ÏÂÓÅÒÖÁÔÉÏÎÓ, HVM constructed 

a   comprehensive plan of  interim internal assessments to measure student growth in ELA and 

Math.  All teachers have a Montessori observation log to capture student work and growth.  

Teachers use this log to inform individual instruction. Improving upon the assessments conducted 

during the 2009-2011 school years, new measures were first implemented during the 2011-2012 

school year.  These assessments include the Developmental Reading Assessment (DRA) which was 

given twice during the 2011-2012 school year and has been increased to three dates during the 

present school year.   Due to student needs, during the 2012-2013 school year, the middle school 

(grades 7 & 8) instituted the Scholastic Reading Inventory (SRI) to measure student progress in 

reading.  Beginning in 2011, the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) is now 

used as a baseline for all students in grades K-4.   The 6+ Traits writing program was introduced 

during the 2010 school year in grades K-8.  This includes school wide writing assessments three 

times per year.  Observation is a key component to the Montessori method .  These daily 

observations combined with the assessment tools mentioned above provide our teachers with the 

necessary data to address individual student needs.  
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HVM 2012-2013 Assessment Plan 

 
Assessments Dates Dates Dates 

Math Assessments 
 

October, 2012 
 

January 29, 2013 June 3, 2013 

 
Reading DRA 

 
(SRI) Middle School  

 

October, 2012 January 7-11, 2013 May 28-31, 2013 

Reading DIBELS October, 2012 
 

Feb. 28 - March 5, 2013 
 

May 13-17, 2013 

MCAS Practice 
January 30, 2013 

ELA 
Open Response Lesson 

February 7, 2013 
MCAS Practice 

Grades 3-8 

 
April 11, 2013 

Math Open Response 
Lesson 

 

Writing  Assessments  
December 14, 2012 

6-traits Writing Prompt 
K-8 

February 12, 2013 
6-traits Writing Prompt 

K-8 

April 30, 2013 
6-traits Writing Prompt 

K-8 

MCAS Testing 

 
Long Comp 

March 19, 2013 
Grades 4 & 7 

 
Make Up Date 

March 28 , 2013 
 
 

March 20 - 21, 2013 
ELA Reading 

Comprehension 
Grades 3-8 

 
Make Up Dates 

March 26 - 27, 2013 

May 7 - 8, 2013 
Math Grades 3-8 
Math Make Up 

May 9 - 10, 2013 
 

May 14 - 15, 2013 
Science & Tech. 

Grades 5 & 8 
Make Up Date 

May 16 - 17, 2013 

 

2012 -2013 Professional Learning / Collaborative Meeting s to Discuss Assessment Data: 

 

$2!ȭÓ 
*ÁÎȢ $2!ȭÓ -Lower and Upper - Jan. 22nd meeting with M. Vinal and K. Conlon 

                       Kindergarten and Middle School - Jan. 23rd meeting with M. Vinal and K. Conlon 

-ÁÙ $2!ȭÓ - Lower and Upper - June 10th meeting with M. Vinal and K. Conlon 

                        Kindergarten and Middle School - June 11th meeting with M. Vinal and K. Conlon 

 

DIBELS 

 Feb. DIBELS - Lower and Upper - March 12th meeting with M. Vinal and K. Conlon  

                            Kindergarten and Middle School - March 13th meeting with M. Vinal and K. Conlon 

May DIBELS - Lower and Upper - May 21st meeting with M. Vinal and K. Conlon 

                            Kindergarten and Middle School - May 22nd meeting with M. Vinal and K. Conlon 

Writing Assessments  
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Dec. 14th  Writing  - Lower and Upper - Jan. 3rd meeting with D. Diggins and M. Vinal   

Feb. 12th Writing  - Lower and Upper - Feb. 26th meeting with D. Diggins and M. Vinal 

                             Kindergarten and Middle School - Feb. 27th meeting with D. Diggins and M. Vinal 

April 30th Writing  - Lower and Upper - May 7th meeting with D. Diggins and M. Vinal 

                              Kindergarten and Middle School - May 6th meeting with D. Diggins and M. Vinal 

Math Assessments 

Jan. 29th Math - Lower and Upper - Feb. 5th meeting with D. Devine 

                          Kindergarten and Middle School - Feb. 4th meeting with D. Devine 

June 3rd Math - Lower and Upper - June 11th meeting D. Devine 

                        Kindergarten and Middle School - June 10th meeting with D. Devine 

 
Curriculum  

 
During school year 2008-2009 alignment charts were revisited and rewritten to provide teachers 

with a clearer understanding of what concepts are referenced in the Montessori curriculum albums 

and which concepts required supplemental materials. In school year 2011-2012, these efforts 

continued during collaborative sessions.  Teachers worked with the Educational Program Director 

to determine where the curriculum needed to be enhanced and created additional lessons based on 

the 2011 Massachusetts Curriculum Frameworks. They also compiled supplemental resources and 

materials to better address the Frameworks. The effort to align our curriculum is an ongoing 

process.   

(6-ȭÓ ÃÕÒÒÉÃÕÌÕÍ ÉÓ ÂÁÓÅÄ ÏÎ ÔÈÅ -ÏÎÔÅÓÓÏÒÉ ÍÅÔÈÏÄÏÌÏÇÙ ÁÎÄ ÉÓ ÁÌÉÇÎÅÄ ÔÏ ÔÈÅ ςπρρ 

Massachusetts Curriculum Frameworks. The Montessori curriculum was developed by Dr. Maria 

Montessori to serve the developmental needs of children.  Our kindergarten provides a Montessori 

building block, but is not a multi-aged classroom and our middle school provides a more traditional 

classroom setting in anticipation of a transition to high school. 

Teachers have Montessori curriculum albums that identify both the skills and knowledge in all 

curriculum areas such as ELA, Cultural, Math, and Science.  Lessons are presented sequentially as 

the child advances in grades.  The continuity of curriculum allows individual children to move 

through the various subject areas at the pace that is best for them, building confidence and self- 

esteem.   

In our kindergarten through sixth grade, the combined curriculum is delivered through a 

Montessori approach that embraces concrete, hands-on learning by using Montessori 

manipulatives as well as supplemental non-Montessori materials.  In addition to the core academic 

areas of Mathematics, English Language Arts, Cultural Curriculum (Science and Social 

Studies/History), students at HVM also receive instruction in Health and Fitness, Music and Arts.  

Each of these curriculum areas is described below. 

The Lower and Upper Elementary Montessori curriculum extends and spirals to cover the following 
areas: 
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¶ Written Language- Composition- Factual writing- Imaginative Writing- Spelling- 
Handwriting - Word Processing- 

¶ Grammar- Word Study- Parts of Speech- Sentence Analysis- 
¶ Reading-Sight words- Comprehension- Oral and Silent Reading- Literature-Discussion 

of Readings 
¶ Research-Study of works of author or illustrator- Dictionary usage- Use of Library 
¶ Math-Numeration-Concepts of Numbers-Whole Number Operations- Fractions and 

Decimals- Multip les and Factors- Powers of Numbers- Measurement-Data Analysis- 
Geometry- Plane Figures- Problem solving 

¶ Science- Introduction to Biology- Zoology-Botany- Ecology 
¶ Geography- Physical Science- Earth Science- Physical Geography- Political Geography- 

Economic Geography- Geography Resources 
¶ History- Story of Life-Clock of Eras- History of Early Human Beings- Measurement of 

Time- Great Civilizations 
¶ Art- Artistic Awareness and Sensitivity- Creative Expression through Art- Art 

Appreciation 
¶ Music- Music Listening and Appreciation- Music Production and Response- Music 

Theory 
 
 
Mathematics :  Students in grades K-6 use Montessori mathematics manipulatives and 

supplemental materials to explore concepts in concrete form before transitioning to abstract.  The 

curriculum i s based on lesson albums as outlined in alignment charts developed by HVM.  

Supplemental materials include Touch Math (2011), Assistant Professor DVDs (2012) and Problem 

Solver (2012). Problem Solver focuses on 10 different strategies used in mathematical problem 

solving.  The skill of problem solving translates to all concepts taught which include number sense 

and operations, geometry and measurement, data analysis, probability and algebraic reasoning.  In 

middle school, the curriculum includes the above strands, using materials such as Connected 

Mathematics Project and traditional manipulatives including pattern blocks, algebra tiles and 

geometric solids.  Grades 1 through 8 incorporate technology such as calculators and laptops. 

English Language Arts:  Students in grades K-6 use Montessori and non-Montessori materials to 

learn how to read, read for meaning, engage in literature circles/discussions and express 

themselves through written expression.  Phonemic awareness, phonics, whole word reading 

techniques, grammar and vocabulary development are a large part of the Montessori ELA 

curriculum.  In addition to the Montessori materials, teachers at the lower grades use Good Habits 

Great Readers (2011)which is supplemented by a shared literature collection, Lively Letters (2013) 

and trade books.  An intervention system is being developed for struggling readers and Title I 

Specialists use the Fountas and Pinnell Leveled Literacy Intervention programs (2012).  All grades 

use the 6+ Traits writing program.  The middle school ELA curriculum relies on a variety of novels 

which cover various genres.   In addition they use Thinkquiry which focuses on strategies to 

improve reading comprehension and vocabulary development across the content areas. 

Cultural Curriculum :  Science and Social Studies/History:  Students at HVM are introduced to The 

Montessori Five Great Lessons which are stories and lessons designed to provide an understanding 

ÏÆ ÔÈÅ ÈÉÓÔÏÒÙ ÏÆ ÔÈÅ ÕÎÉÖÅÒÓÅ ×ÉÔÈ Á ÆÏÃÕÓ ÏÎ ÈÕÍÁÎËÉÎÄȭÓ ÐÌÁÃÅ ÉÎ ÔÈÅ ÃÏÎÔÉÎÕÉÎÇ story.  These 
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ÌÅÓÓÏÎÓ ÁÒÅ ÒÅÖÉÓÉÔÅÄ ÁÎÄ ÂÕÉÌÔ ÕÐÏÎ ÔÈÒÏÕÇÈÏÕÔ ÔÈÅ ÇÒÁÄÅÓȟ ÁÎÄ ÐÒÏÖÉÄÅ ÏÖÅÒÁÒÃÈÉÎÇȟ ȰÂÉÇ ÐÉÃÔÕÒÅȱ 

stories that inspire more specific study of subjects such as physics, botany, word cultures and 

ancient history.  In Lower Elementary, teachers weave concepts required by the Massachusetts 

Curriculum Frameworks into the Montessori lessons as well as deliver an impressionistic  

perspective to the more advanced concepts that are not introduced by Massachusetts Curriculum 

Frameworks in the lower grades.  In Upper elementary, the same impressionistic  lessons are 

revisited to teach concepts as well as to extend the lower elementary Montessori curriculum.  

Upper Elementary teachers use the Massachusetts Curriculum Frameworks as their guide to create 

supplemental lessons for Science and Social Studies.  The middle school cultural curriculum extends 

the Montessori philosophy of the multi-aged classroom.  This curriculum is taught in a two- year 

cycle with a focus on themes that are aligned to the Massachusetts Curriculum Frameworks.    

Visual and Performing Arts : Students in grades K-8 receive instruction in art and music each 

week.  These classes are taught by teachers with Massachusetts certification in these areas and they 

reference the Massachusetts Frameworks on a regular basis to develop their lessons.  The Art and 

Music teachers consult with classroom teachers about curriculum and themes that can be 

incorporated into work projects.  This supplements and reinforces learning concepts that connect 

to the outside world. 

Health and Fitness: Students in grades K-8 participate in fitness classes each week.  These classes 

are taught by a certified physical education teacher and lessons are developed based on the 

Massachusetts Frameworks.  HVM students also receive periodic health lessons from the school 

nurse.  Younger students receive instruction related to human health and nutrition and older 

students learn about human growth and development, reproduction and sexuality.  These lessons 

are also based on the Massachusetts Frameworks.   

Instructi on 

Hill View Montessori provides a K-8 public education that promotes academic excellence using the 

Montessori philosophy.  In partnership with teachers and parents, children attain high levels of 

academic, personal and social achievement and so prepared, become constructive contributors to 

our community.   

The Montessori classroom is a prepared environment that enhances self-driven learning with the 

use of Montessori materials and a Montessori curriculum that  is aligned to the Massachusetts 

Curriculum Frameworks.  The daily schedule ensures a three-hour, uninterrupted work cycle in 

grades K-8.  We offer two full day Kindergarten classrooms and a multi-aged setting for grades 1-8.  

Lower Elementary is comprised of grades 1, 2 and 3 of which we have four classrooms.  Upper 

Elementary is comprised of grades 4, 5 and 6 of which we have four classrooms. Our Middle School 

comprises grades 7 and 8 and provides a setting in which students rotate through subject based 

classes.  Each K-6 classroom has a Lead Teacher and an Instructional Assistant.  We have Special 

Education, Title 1, and Integrated Arts staff.  (Art, PE, and Music)    

The curriculum expectations are guided by the teacher in small group and individual instruction as 

well as whole group experiences/ instruction .  In the 2012-2013 school year, we have 
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incrementally increased the academic supports with a new part-time Teaching and Learning 

Curriculum Coordinator, a Montessori Consultant and a grant funded Math Coach.  Each of their 

roles facilitates discussions with teachers focusing on curriculum support and instruction, 

observations and working together to develop school wide assessments.  Teachers meet twice 

weekly to collaborate and discuss curriculum, share lessons, organize community service 

endeavors, and student learning strategies.   Staff meetings and professional development days are 

designed specifically around improving instructional practices.  For the past two years, a Data Team 

comprised of teacher leaders (funded by the Race to the Top) help guide collaborative team 

meetings and staff meetings.  The Data Team has been developing multiple and varied assessments 

to gauge student learning and implemented a new progress reporting system this school year.   

School-wide instructional practices are aligned to the Montessori curriculum and philosophy and 

meet the instructional expectations of the Massachusetts Curriculum Frameworks.  Our teaching 

staff is highly qualified and many of our staff are dually certified by having a Massachusetts 

certification and a Montessori certification.  Lesson plans are submitted weekly to the Educational 

Program Director to ensure instructional alignment..   We have effective instructional practices to 

promote high learning expectations for students.  Teachers foster intrinsic motivation in students 

which leads to independent learning, critical thinking and high achievement.  Our students have a 

high level of confidence that allows them to take academic risks associated with their own learning. 

Classroom and School Environment  
 
Grace, courtesy, respect and responsibility are the tenets of Hill View Montessori Public Charter 

School.  Learning is  approached with the Montessori philosophy , ÁÓ Ȱfreedom with responsibilityȱ. 

-  When students are allowed freedom in an environment suited to their needs, they grow in self -

discipline and independence. Weekly expectations are given to students who implement their own 

work plans to achieve individual learning goals.  Students who have not acquired this level of 

independence are guided by teachers to develop the individual organizational skills which are 

necessary for academic success.   When students are fully engaged and interested in their chosen 

academic activity, they are more likely to reach higher levels of mastery. 

The prepared learning environment supports the following specific developmental drives of all 
students as outlined by Dr. Maria Montessori: 
 

¶ Exploration 
¶ Orientation 
¶ Imagination 
¶ Repetition 
¶ Precision 
¶ Communication 

 
Each K-6 classroom is equipped with a full complement of Montessori materials.  A sense of 

community is built around the materials in the learning environment.  Each material is presented 

by a teacher who demonstrates care of the material, responsibility of use and its educational 

purpose.  As you look around K-6 classrooms, you will find children independently working on 

various academic activities at the same time.  You will find some children on the floor on small 
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mats/rugs working with materials, others working individually or in groups at tables or in small 

group lessons.  Children are given the opportunity to fully engage themselves without time limits 

during the work cycle.  The multi-age classroom provides a natural setting for peer engagement, 

tutoring, mentoring and collaboration.  In the Montessori classroom the teacher acts as a guide to 

encourage cooperation, coordination, independence and order.  Teachers in grades 1-6 have the 

same students for three consecutive years.  This promotes a deeper relationship between teacher 

and student.  This reinforces the consistency of expectations.   

 Our school has a Student and Family Handbook that clearly outlines our school code of conduct and 

expectations.   The positive discipline procedures established in our school community, rely on 

everyone demonstrating grace, courtesy, respect and responsibility .  Parental involvement and 

communication are essential in using positive discipline as a learning tool in the journey of our 

ÓÔÕÄÅÎÔÓȭ ÇÒÏ×ÔÈȢ Students are involved in establishing classroom rules and are expected to take 

responsibility for their learning and behavior.   

 
HVM Code of Conduct 

ȰTo let the child do as he likes when he has not yet developed any powers of control, is to betray the idea of 
ÆÒÅÅÄÏÍȢȱ  

~Maria Montessori 
 

Dr. Montessori integrated a code of conduct into her curriculum emphasizing grace and courtesy. At 

Hill View Montessori Charter Public School, our approach is to lead children towards self-discipline. 

We try to avoid spending unnecessary time responding and reacting to behavior problems. The 

Montessori method addresses the need to change towards positive behavior through lesson 

planning or teaching whenever possible. Discipline is more a learning experience and less a 

punitive experience.  

At Hill View Montessori Charter Public School, it is important that the child clearly understands the 

rules and possible consequences for violating rules. Through nurturing and sensitivity, we hope to 

prepare them to attain high levels of academic, personal and social achievement so that they will 

become constructive contributors to our community. With this in mind, it is important that these 

goals are reflected in methods of discipline used at school.  All kindergarten, lower and upper 

elementary classrooms have peace corners to promote conflict resolution, reflection and individual 

growth.  

 

Process for Dealing with Disruptive Behavior  
Teachers work with children to address all issues of misbehavior so that no further steps have to be 
taken; however, if no progress is being made, teachers then follow the steps listed below to address 
these issues:  
Step 1: When an incident occurs, the teacher explains or reviews the rules with the student and 
warns of possible consequences.  
 
Step 2: If the incident occurs again, the teacher:  

a) 6ÅÒÂÁÌÌÙ ÃÏÍÍÕÎÉÃÁÔÅÓ ×ÉÔÈ ÔÈÅ ÃÈÉÌÄȭÓ ÐÁÒÅÎÔɉÓɊȾÇÕÁÒÄÉÁÎɉÓɊ  

b) Applies appropriate consequences  
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c) Documents incident and parent communication  
d) Informs Educational Program Director (EPD) of behavior through written communication  

 
Step 3: If a third incident occurs:  

a) The student meets with the teacher and the EPD  

b) EPD sends a written report home and/or calls parents  

c) At discretion of EPD, a meeting with parents is scheduled to discuss behavior/incident as 
well as develop a behavior plan.  

 
Grounds for Suspension:  
If the student continues to display disruptive behavior, at the discretion of the EPD, the student may 
receive an afterschool detention, a supervised community service project, or an in-school 
suspension. If the above actions are implemented, parents are notified by the EPD. The EPD 
determines the length and location of an afterschool detention, community service project, and/or 
an in-school suspension.  
 
For incidents involving unwanted, threatening or hurtful behavior as well as physical contact, at the 
discretion of the EPD, more immediate steps may be taken including suspension from school.  
Examples of unwanted, threatening or hurtful behavior:  
¶ Unwanted physical contact  
¶ Physical intimidation  
¶ Fighting  
¶ Using an implement in any way that makes another student or staff member feel 

threatened.  
¶ Serious acts of insubordination  

 
Grounds for Immediate Suspension :  
For incidents involving an illegal act, the student is immediately suspended from school pending a 
more thorough investigation. If necessary, the administration takes steps to protect the reputation 
and rights of students under the law while fully cooperating with the police.  
Illegal acts include:  
¶ Theft  
¶ Setting off the fire alarm  
¶ Vandalism  
¶ Use of cigarettes, drugs or alcohol  
¶ Using or possessing a weapon  
¶ Assault  
¶ Arson 

 
Process for Dealing with Out of School Suspensions  
Step 1: When an incident occurs:  

a) 4ÈÅ ÔÅÁÃÈÅÒ ÓÅÎÄÓ ÔÈÅ ÃÈÉÌÄ ÔÏ ÔÈÅ %ÄÕÃÁÔÉÏÎÁÌ 0ÒÏÇÒÁÍ $ÉÒÅÃÔÏÒȭÓ ÏÆÆÉÃÅ ×ÉÔÈ Á ÃÏÍÐÌÅÔÅÄ 
incident report  

b) The parent is notified to pick up the child immediately  

c) The child receives a suspension (at the discretion of the EPD based on severity and intent)  

d) A mandatory meeting between the parent/guardian and the EPD is established prior to the 
child returning to school  

 
Step 2: If the same incident occurs again:  
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a) 4ÈÅ ÃÈÉÌÄ ÉÓ ÓÅÎÔ ÔÏ ÔÈÅ %0$ȭÓ ÏÆÆÉÃÅ  

b) The parent is notified to pick up the child immediately  
c) The child receives a suspension (at the discretion of the EPD based on severity and intent)  

d) A mandatory meeting between the parent/guardian and the EPD is established prior to the 
child returning to school  

e) A planning meeting, with the appropriate faculty members, is held to establish a plan for re-
entry  

f) (Failure to comply with the specifics of the re-entry may result in expulsion)  
 
Process for Expulsion  
¶ A team consisting of appropriate HVM faculty members including Executive Director, EPD, 

and school counselor is established to discuss incident and determine expulsion  

¶ Team meets with parents to inform them of decision  

¶ Board of Trustees is notified of expulsion  
 
Discipline for Students with Disabilities  
All students are expected to meet the behavior requirements included within this code. There are 
some additional provisions for students who have been identified by a Team to have a disability 
which impacts learning. These students are provided with accommodations and/or supports 
through a Section 504 Accommodation Plan or an Individualized Education Plan.  
 
Chapter 7lb Laws Governing Special Education Students and Discipline Situations   
Federal Special Education Regulations (34 CFR 300.530-536) require the following discipline 
policies and procedures for special needs students:  
¶ School personnel may suspend an eligible special needs student for up to 10 days.  

¶ After a student with special needs has been suspended for 10 days in any school year during 
any subsequent removal, the public school provides sufficient services for the student to 
continue to receive a free and appropriate public education.  

¶ A suspension of longer than 10 consecutive days or a series of suspensions that are shorter 
than 10 consecutive days but constitute a pattern are considered to represent a change in 
placement.  

 
Prior to a suspension that constitutes a change in placement, the Team convenes to develop or 
ÒÅÖÉÅ× Á ÆÕÎÃÔÉÏÎÁÌ ÂÅÈÁÖÉÏÒÁÌ ÁÓÓÅÓÓÍÅÎÔ ÏÆ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÂÅÈÁÖÉÏÒ ÉÎÔÅÒÖÅÎÔÉÏÎ ÐÌÁÎ ÏÒ ÄÅÖÅÌÏÐ 
an assessment plan:  
¶ To identify alternative educational setting(s) and  

¶ To determÉÎÅ ÔÈÅ ÒÅÌÁÔÉÏÎÓÈÉÐ ÂÅÔ×ÅÅÎ ÔÈÅ ÄÉÓÁÂÉÌÉÔÙ ÁÎÄ ÂÅÈÁÖÉÏÒȟ ȰÁ ÍÁÎÉÆÅÓÔÁÔÉÏÎ 
ÄÅÔÅÒÍÉÎÁÔÉÏÎȱȢ  

 
If the Team determines that the behavior is NOT a manifestation of the disability, then the school 
may suspend or expel the student consistent with policies applied to any student without 
disabilities, except that the school must still offer an appropriate education program to the student 
with disabilities, which may be in some other setting.  
 
If the Team determines that the behavior IS a manifestation of the disability, then the school takes 
steps (with parent consent) to correct the IEP, the placement, or Behavior Intervention Plan.  
 



Page | 33 

Regardless of the manifestation determination, the school may place the student in an interim 
alternative educational setting (as determined by the Team) for up to 45 days:  
¶ If the behavior involves weapons or illegal drugs or another controlled substance while at 

school or at a school function, or  

¶ If the school ÐÒÏÖÉÄÅÓ ÅÖÉÄÅÎÃÅ ÔÈÁÔ ÔÈÅ ÓÔÕÄÅÎÔ ÉÓ ȰÓÕÂÓÔÁÎÔÉÁÌÌÙ ÌÉËÅÌÙȱ ÔÏ ÉÎÊÕÒÅ 
him/herself or others and a hearing officer orders the alternative placement, and  

¶ The interim alternative education setting enables the student to continue in the general 
curriculum, to continue receiving services identified on the IEP, and provides services to 
address the problem behavior.  

 

The school provides written notice to the parent of all rights to appeal and to an expedited hearing. 

If the parent chooses to appeal, during the appeal the student stays in the placement on the last 

accepted IEP or the interim alternative placement, unless the parent and the school district agree 

otherwise. 

 

Section 504 of the Rehabilitation Act of 1973  

A student on a Section 504 plan may be disciplined like any other non-disabled student with the 

exception of a suspension leading to a change in placement. If the student is going to be suspended 

for ten (10) or more consecutive days, expelled or suspended for more than fifteen (15) cumulative 

days, this constitutes a change in educational placement. Prior to the projected change, a 

ÍÁÎÉÆÅÓÔÁÔÉÏÎ ÄÅÔÅÒÍÉÎÁÔÉÏÎ ÒÅÖÉÅ× ÓÈÁÌÌ ÂÅ ÃÏÎÄÕÃÔÅÄȢ 4ÈÅ ÓÔÕÄÅÎÔȭÓ υπτ ÔÅÁÍ ÓÈÁÌÌ ÃÏÎÖÅÎÅȟ ÁÎÄ 

answer two questions, after reviewing relevant documents and the misconduct of the student: 

1. )Ó ÔÈÅ ÍÉÓÃÏÎÄÕÃÔ ÔÈÅ ÒÅÓÕÌÔ ÏÆ ÆÁÉÌÕÒÅ ÔÏ ÉÍÐÌÅÍÅÎÔ ÔÈÅ ÓÔÕÄÅÎÔȭÓ υπτ ÐÌÁÎȩ 
2. Is the misconduct caused by, or does it have a direct and substantial relationship to the 
ÓÔÕÄÅÎÔȭÓ ÄÉÓÁÂÉÌÉÔÙȩ 
 

If the manifestation determination is that the disciplinary actions was related to the ÃÈÉÌÄȭÓ 

disability, then the child may not be removed from the current educational placement (except in the 

case of a drug or weapon possession or use, or seriously bodily injury to another) until the Section 

504 Team develops a new 504 Accommodation Plan. 

 

A summary of the manifestation determination review is written and a copy provided to the 

Parent(s)/guardian(s) as soon as possible after the review, but no later than five (5) school days 

after the review. If the parent/guardian disagrees with the findings and would like to appeal, a 

written complaint may be provided within the 180 days to: Peter Chan, Regional Manager, Office for 

Civil Rights, (617)565-1340, FAX (617)565-3809, TDD (617)565-1343. 
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Diverse Learners  

The Montessori philosophy recognizes the strengths and challenges of each individual and focuses 

on individualized, differentiated instruction.  If a student appears to need additional support, 

he/she is referred to the Teacher Assistance Team (TAT) to provide evidence-based interventions 

for the student.  The team meets regularly to adjust the intensity and nature of those interventions 

ÄÅÐÅÎÄÉÎÇ ÏÎ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÒÅÓÐÏÎÓÉÖÅÎÅÓÓȢ #ÌÁÓÓÒÏÏÍ ÔÅÁÃÈÅÒÓ ÁÒÅ ÒÅÑÕÉÒÅÄ ÔÏ ÍÁËÅ ÍÏÄÉÆÉÃÁÔÉÏÎÓ 

to the classroom environment and/or teaching style to accommodate the needs of the student and 

data is collected.  If after these interventions the child is still not making progress, he/she may be 

referred for Title I Services or Special Education testing in the area(s) of suspected disability.  

During school year 2012-2013 a new rubric and criteria was established for qualifying for Title I 

services. If the child qualifies for special education services, an Individualized Education Plan is 

designed and implemented by the Team.  During the current charter period, HVM has significantly 

improved the scope and quality of its instructional accommodations, and employs a wide variety of 

support and structures designed to address the needs of diverse learners.  These support s and 

structures currently include: 

Personnel: 

¶ Part time Teaching and Learning Coordinator 
¶ Part time Director of Special Education (beginning in 2012-2013 school year) 
¶ Full time School Social Worker 
¶ Full time School Nurse 
¶ Part time School Psychologist  
¶ Part time Occupational Therapist 
¶ Part time Physical Therapist 
¶ Part time Speech Therapist 
¶ Four full-time Special Education Teachers 
¶ Special Education Paraprofessionals 
¶ Part time Math Coach 
¶ 3 part-time Title I teachers 
 
Programming: 
¶ Before and after school MCAS tutoring sessions 
¶ For qualifying special education students, a Summer Session is offered  
¶ Multi -sensory reading programs 
¶ Differentiated instruction  
¶ Touch Math 
¶ Lively Letters 
¶ Fountas and Pinnell Leveled Literacy Intervention 

 
HVM also addresses the needs of the advanced learners through the Montessori Curriculum and 
extracurricular opportunities to include: 

¶ Junior and Senior Academic Bowls 
¶ Advanced level classes are offered to upper elementary and middle school students  

 
Professional Climate    
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As a Race to the Top School, HVM is required to implement the new state evaluation system for 

supervision and evaluation of teachers and administrators.  Professional development has been 

provided by Teachers21 during the 2012-2013 school year.  The five step process in the new 

evaluation includes:   

 

 
 
 

Teacher Rubric at a Glance 
 

Standard I:  
Curriculum, Planning, and 

Assessment 

Standard II:  
Teaching All Students  

Standard III:  
Family and Community 

Engagement 

Standard IV: 
Professional Culture  

A. Curriculum and Planning 

Indicator  

1. Subject Matter Knowledge 

2. Child and Adolescent 

Development 

3. Rigorous Standards-Based 

Unit Design 

4. Well-Structured Lessons  

A. Instruction Indicator  

1. Quality of Effort and 

Work 

2. Student Engagement 

3. Meeting Diverse Needs 

A. Engagement Indicator  

1. Parent/Family 

Engagement 

A. Reflection Indicator  

1. Reflective Practice 

2. Goal Setting  

B. Assessment Indicator  

1. Variety of Assessment 

Methods 

2. Adjustments to Practice 

B. Learning Environment 

Indicator  

1. Safe Learning 

Environment 

2. Collaborative Learning 

Environment 

3. Student Motivation 

B. Collaboration Indicator  

1. Learning Expectations 

2. Curriculum Support 

B. Professional Growth 

Indicator  

1. Professional Learning 

and Growth 

C. Analysis Indicator  

1. Analysis and Conclusions 

2. Sharing Conclusions With 

Colleagues 

3. Sharing Conclusions With 

Students 

C. Cultural Proficiency 

Indicator  

1. Respects Differences 

2. Maintains Respectful 

Environment 

C. Communication Indicator  

1. Two-Way 

Communication 

2. Culturally Proficient 

Communication 

C. Collaboration Indicator  

1. Professional 

Collaboration 
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Standard I:  
Curriculum, Planning, and 

Assessment 

Standard II:  
Teaching All Students  

Standard III:  
Family and Community 

Engagement 

Standard IV: 
Professional Culture  

 D. Expectations Indicator  

1. Clear Expectations 

2. High Expectations 

3. Access to Knowledge 

 D. Decision-Making Indicator  

1. Decision-making 

   E. Shared Responsibility 

Indicator  

1. Shared Responsibility 

   F. Professional 

Responsibilities 

Indicator  

1. Judgment 

2. Reliability and 

Responsibility 

 
 
The Educational Program Director is responsible for evaluating the teaching staff. The Teaching and 

Learning Coordinator and the Montessori Consultant are responsible for guiding and evaluating the 

Instructional Assistants. The Executive Director is responsible for evaluating the Administrators/ 

Managers and the Board of Trustees is responsible for evaluating the Executive Director.   Being the 

first year using this new system, we are working on how to best to align the state standards into our 

daily practice and Montessori learning environment and use data to guide professional growth of 

staff and administrators to improve the rate of student success.   

In 2011-2012 the following professional development occurred:  
  

Ɇ DIBELS (Dynamic Indicator of Basic Early Literacy Skills) training for K and LE 
Ɇ Guided Reading Training K, LE 
Ɇ Thinkquiry  Training  UE and MS 
Ɇ School wide Montessori Training, Elizabeth Slade 
Ɇ 6 Traits Writing Training, Fred Wolff 
Ɇ ELL training (CSO Grant with Brown University) 
Ɇ Orton Gillingham Training for Kindergarten Teachers 
Ɇ Seacoast Montessori Training for LE, UE teachers 
Ɇ Mentor Program for new teachers 
Ɇ CPI Training for selected staff 
Ɇ All mandated trainings (Civil Rights, 504s, Mandated Reporting, Teacher Assistant 

Team, Bully Prevention, Special Education and Title I, etc) 
Ɇ MCAS data analysis and created MCAS Improvement Plan 
Ɇ DESE Curriculum Summit 

 
In 2012-2013 the following professional development occurred: 
 

Ɇ School wide Montessori Training, Kathy Gasbarro 
Ɇ Community Building Workshop, Gail Okerman and Chandler Creedon 
Ɇ 6 Traits Writin g Training, Fred Wolff 
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Ɇ Evaluation and Supervision Training, Teachers 21 
Ɇ Montessori Training for Instructional Assistants, Kathy Gasbarro 
Ɇ Mentor Program for new teachers 
Ɇ Program Success Training for Mentor Coordinator (funded by RTTT) 
Ɇ ESPED Training for all Special Educators 
Ɇ All mandated trainings (Civil Rights, 504s, Mandated Reporting, Teacher Assistant 

Team, Bully Prevention, Special Education and Title I, etc) 
Ɇ School wide Book Studies:  Teach Like a Champion, Positive Discipline in the 

Classroom, and The Courage to Teach 
Ɇ MCAS data analysis and creating Montessori/ MCAS Action Plan 
Ɇ DESE Curriculum Summit- Data Team 
¶        DESE District -Determined Measures & Assessment Literacy Webinars 
¶        DESE Educator Evaluation Data Reporting Webinars- Administration  
 

 
Over the past few years, there has been a continued focus on Montessori development and 

increasing our resources in the area of literacy.  Through two Amelia Peabody grants a literacy 

study/audit was conducted in 2010 and as a result teachers were given professional development 

to implement the Good Habits, Great Readers and Thinkquiry programs.  These programs and other 

materials were purchased in 2011.  The effectiveness of these programs is being assessed through 

the DRA, DIBELS and the 6 Traits Writing Rubrics.  With these benchmarks in place, we have been 

able to detect students who are struggling and provide interventions. We are in the early stages of 

implementing the programs with fidelity, and using the data collected on student outcomes.  It is 

our goal to use this data to vertically align our curricula and expectations and to drive instruction. 

The school schedule allows teachers to meet twice weekly in grade level collaborative team 

meetings to discuss student work, assessments, lessons, and alignment of the curriculum.  The staff 

meeting calendar has been designed to allow full faculty staff meetings twice a month.  The 

supports of the Teaching and Learning Coordinator, the Math Coach and the Montessori Consultant 

are utilized in the collaborative meetings, staff meetings and Data Team.  The Data Team is 

comprised of administrators and teacher leaders; the teacher leaders return to grade level 

collaborative meetings to continue the building of consistency of curriculum. 

We continue to focus on supporting teachers and administrators.  Over its history, HVM has had 

seven Educational Program Directors, three Executive Directors and a high turnover of staff during 

the last two years.  The FY 13 Budget planned for increased support for both teachers and 

administrators by hiring a part time Special Education Director, a part time Teaching Learning 

Coordinator and hiring a Montessori Consultant.   As a Race to the Top School, we have taken the 

opportunity to implement a Mentor Program and participate in Project Success.  Our Mentor 

Coordinator has been with the school since inception and is a highly respected Montessorian who 

works frequently with our new teachers and mentors and participates in Project Success.  

To assist with a positive and professional school climate the school calendar allowed for a full week 

of teacher professional development and team building prior to the start of the new school year.  

The activities were focused on blending the Montessori curriculum and philosophy with the 

demands of the SÔÁÔÅȭÓ ÁÃÃÏÕÎÔÁÂÉÌÉÔÙ ÓÔÁÎÄÁÒÄÓȢ  4ÈÅ ÐÒÏÆÅÓÓÉÏÎÁÌ ÄÅÖÅÌÏÐÍÅÎÔ ×ÅÅË ÓÅÔ ÔÈÅ ÔÏÎÅ 

https://mail.google.com/mail/u/0/?shva=1#13e1ef27b2d0a29d__District-Determined_Measures_&
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for collaboration and a new year.  The school goals of doing better, achieving more and being 

greater became more than words.   All teachers and staff are encouraged and expected to model the 

tenets of grace, responsibility, courtesy and respect with students, colleagues and the community. 

 
Assessment and Instructional Decision -Making  
 
Montessori Formative Assessments:                                                                
¶ Teachers Observations and Conferences                                         
¶ Anecdotal notes 
¶ Student work 

 
   Benchmark Assessments: Evidence: 

¶ DRA Reading Fluency and Comprehension Level 

¶ DIBELS Reading Fluency and Phonemic Awareness 

¶ Kathy Richardson Mathematical Fluency 

¶ Speed DIAL Kindergarten Screening Tool to assess 
specialized needs 

¶ HVM Math Assessment Problem Solving Fluency 

¶ 6-Traits Writing  Writing Fluency 

¶ MCAS practice tests Test Taking Strategies 

 
 

Summative Assessment: Evidence:  

¶ MCAS Tests College and Career Readiness 

¶ Montessori Exit Goals (K, 3, 6, 8) Individualized learning assessment 

 
Evidence: 
¶ MCAS, DRA and DIBELS data provide the foundation for qualifying for Title I, the afterschool 

tutoring program and at all Teacher Assistant Team (TAT) meetings. 
¶ Formative and Summative assessments are used by the teacher to individualize instruction 

in the classroom. Teachers use data to guide students at appropriate pacing, establish 
learning groups and differentiate instruction.   

¶ Student exit goals are internal tracking documents that identify performance 
expectations for students exiting at each level. The current classroom teachers share the 
ÒÅÓÕÌÔÓ ÏÆ ÔÈÅ ÅØÉÔ ÇÏÁÌÓ ×ÉÔÈ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÎÅ× ÔÅÁÃÈÅÒ ÁÓ ÐÁÒÔ ÏÆ ÔÈÅ ÔÒÁÎÓÉÔÉÏÎ ÔÏ Á ÎÅ× 
level. These goals continue to be implemented and refined to ensure the most effective 
method to monitor growth and progress within a three-year curriculum cycle. 
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Program Evaluation  
 
Assessment and Instructional Decision -Making  

Qualitative and quantitative evidence is used by teachers and school leaders to inform and guide 

instructional planning and practice in a variety of ways.  Qualitative evidence is used every day by 

Montessori teachers who are trained to teach using a method that includes regular informal 

assessment and careful observation of children and their work.  Teachers keep both quantitative 

and anecdotal records and use those in planning future lessons for students. 

Formal evidence is collected using formative assessments for reading, writing and mathematics 

that are administered three times throughout the school year.  During the 2010-2011 school 

year, professional development and coaching was targeted at building a culture of data use.  For 

this school year (2012-2013), Race to the Top grant funds were provided, as a stipend, to seven 

teachers to serve on a Data Team. This group met monthly with administration to review our 

current assessments and make recommendations for changes for the future, including the 

implementation of portfolio assessment. During the 2012-2013 school year, the goals for the Data 

Team were the following:  

1. To create more informative progress reports in K-6 

2. To develop  district wide assessments (reading, writing, math) 

3. To complete the re-chartering application  

 

Academic Program Evaluation   

(6-ȭÓ ÁÃÁÄÅÍÉÃ ÐÒÏÇÒÁÍ ÉÓ ÒÅÖÉÅ×ÅÄ ÆÏÒ ÑÕÁÌÉÔÙ ÁÎÄ ÅÆÆÅÃÔÉÖÅÎÅÓÓ ÕÓing a number of sources of 

data.  A major source of data this year was the MCAS school results.  In conjunction with the MCAS 

results, and the new HVM Assessment Plan, teachers and administrators are working 

collaboratively through the Data Team to insure continued student growth. As a Montessori public 

school, we also undergo a bi-annual Montessori Audit.  The information from this audit,  along with 

student outcomes, helps us in assessing our strengths and weaknesses. The Data Team has become 

the conduit for making the necessary changes to the academic program offered at HVM. The 

Educational Program Director, Teaching and Learning Coordinator, Montessori Consultant and 

Math Coach work side by side with the teachers and Data Team to implement necessary 

improvements to our program.  All teachers have Data folders with reading and math data, and an 

itemized analysis of MCAS data to help them understand each individual student. Staff meetings are 

focused on student outcomes and are another format by which teachers and administrators 

collaborate to collectively analyze student progress.  Teachers meet twice weekly in levels to 

review lessons, student work and plan together. 

Three times a year, the Data & Technology Manager produces an aggregate in the form of a 

ȰÄÁÓÈÂÏÁÒÄȱȢ   The dashboard provides information related to many of the Accountability Plan 

goals.  Academic assessment data is disaggregated in the dashboard to provide grade level data for 

each of the three assessment periods.  The dashboard, as well as other summative data, such as 

MCAS results, is reviewed by administrators to determine whether program adjustments are 

needed.  This information and any resulting plans are shared with the Board of Trustees. 
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Data reviews during the 2010-2011 school year indicated that there was room for substantial 

improvement in reading and writing. A three-pronged approach to improving student literacy skills 

was put in place.  An outside consultant was hired to conduct a Literacy Audit and a 2-day Action 

Planning Institute was held.   The audit resulted in the purchase of Good Habits Great Readers and 

Thinkquiry and continued professional development with Fred Woolf and Public Consulting Group.  

Data reviews during 2011-2012 school year indicated a weakness in the area of Math.  In 2012, 

HVM was in its second year of Improvement status in the area of Math.  Another grant was funded 

by Amelia Peabody Foundation to support a Math Coach for the 2012-2013 school year.  

During the 2012-2013 school year HVM has benefited from developing a cohesive Data Team. The 

Data Team has worked on the following academic modifications: 

¶ Updating the Report cards 

¶ Creating an HVM Assessment Plan 

¶ Determining district level assessments (as required by the DESE) 

¶ Developing systems for future re-chartering  

¶ MCAS analysis for summaries for teachers 

¶ Montessori/MCAS Improvement Plan 

The 2012-2013 school year HVM also benefited from the additional supports of a part time 

Teaching and Learning Coordinator, Math Coach, Special Education Director and Montessori 

Consultant in addition to the Educational Program Director. Prior to this year, these roles were held 

by one individual.  In 2010-2011 a Montessori Consultant supported teaching and learning 

throughout the year.  
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Organizational  Viability  
 

Accountability Plan Objective O1 : HVM will be fiscally sound. 

 
Measurement O1.1: An annual independent external audit will be conducted and quarterly 
(unaudited) financial reports presented to show that HVM is maintaining and operating within an 
accurate, balanced budget. 
 
Progress:  HVM met this measure  

An independent audit was performed for each year of the charter.  Rucci, Bardaro & Barrett found 

deficiencies in internal control over financial reporting in 2008 and 2009; these issues were 

addressed. Alexander Aronson & Finning performed the audits in 2010, 2011, 2012.   During fiscal 

year 2011 the school addressed all of the major itÅÍÓ ÎÏÔÅÄ ÉÎ ÔÈÅ !ÕÄÉÔÏÒȭÓ ÆÉÓÃÁÌ ÙÅÁr 2010 

Management Letter.  We are pleased to report there were no audit findings that would have 

required a fiscal year 2011 and 2012 Management letter issued by Auditors.   

 

Accountability Plan Objective O2 : HVM will be fully enrolled and have an ample pool of 

student applicants. 

 
Measurement O2.1: The number of applicants for admission to Kindergarten each year will be at 
least 65.  There will be a combined wait list of at least 100 students for grades 1-8. 

 
Progress:  HVM met this measure  

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  
Result  Partially Met Met Met Met Met 

Kindergarten  
Applications  

61 71 108 108 88 

Wait List  286 370 372 514 469 

 

 

Accountability Plan Objective O3 : HVM will have highly qualified professional staff. 

  
Measurement O3.1: Annually, HVM will retain 90% of the lead teaching staff who have received 
positive evaluations and whose life circumstances allow them to continue teaching at Hill View 
Montessori Charter Public School. 
 
Progress:  HVM partially met this measure  

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  
Result  Met Met Met Not Met Not Met 

Retained 
Staff 

94% 95% 96% 66% 82% 
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Measurement O3.2: 100% of HVM teaching staff will have a written evaluation every year and two 
documented observations will be done for all teachers in their first and second years and every third 
year thereafter. 
 
Progress:  HVM is making progress on this measure  

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  
Result  Partially Met Met Partially Met Partially Met Met 

 
 

Accountability Plan Objective O4 : The HVM Board of Trustees (BOT) will demonstrate 

effective governance of the school. 

  
 Measurement O4.1: The BOT will provide effective oversight of ÔÈÅ ÓÃÈÏÏÌȭÓ ÐÒÏÇÒÅÓÓ ÔÏ×ÁÒÄ ÔÈÅ 
Accountability Plan by reviewing applicable measurable data at least three times per year. 
 
Progress:  HVM met this measure  

 2008 -2009  2009 -2010  2010 -2011  2011 -2012  2012 -2013  
Result  Met Met Met Met Met 

 
! ȰÄÁÓÈÂÏÁÒÄȱ was developed in 2008 to provide concise updates of HVM results compared to 

benchmarks for achieving accountability goals.  The Board reviews the dashboard data for each of 

the three formative assessment periods (fall, winter and spring) 

Measurement O4.2: The BOT will ensure that the annual operations and facilities fundraising goals, 

as documented in the HVM Development Plan, are met. 

Progress:  HVM met this measure  

The Board of Trustees co-chairs the Development committee with a member of the Hill View 

Montessori Foundation.  This committee raises funds for the school through the Hill View 

Foundation and follows the development plan to focus its fundraising priorities.  Each year the 

Development Committee holds at least one major fundraiser and one small fundraiser to add funds 

to the foundation.  The foundation then grants these funds back to the school for academic 

materials, teacher professional development, and/or consulting activities.    

Measurement O4.3: The BOT will generate an outside evaluation of BOT operations every two years 

and self-evaluations in-between and will respond to all findings within six months.  

Progress:  HVM met this measure  

The Board of Trustees conducts an annual self-evaluation during the summer months.  After the 

evaluation is conducted the Board engages in a retreat where it reviews the evaluation findings, 

reviews the prior year and identifies areas for improvement for the next calendar year.  An external 

consultant is generally brought in to facilitate the retreat, and in the course of preparing for the 

retreat does an informal evaluation of the board. The facilitator uses the information obtained in 
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the evaluation to direct the conversation during the retreat and works to get issues on the table for 

eventual resolution.  

 

Common School Performance Criteria  - Organizational Viability  

 
Financial Management  

(i) Solvency and Stability  

Over the charter period, HVM has ÍÁÉÎÔÁÉÎÅÄ ÁÎ ÁÄÅÑÕÁÔÅ ÂÕÄÇÅÔ ÔÏ ÓÕÐÐÏÒÔ ÔÈÅ ÓÃÈÏÏÌȭÓ 

mission and educational goals.  The history of net assets and cash flow, show evidence of a 

changing process to address school needs and various external influences ( ex: tuition rate, 

fluctuations in student enrollment and population).  Over the history of the charter, HVM 

has been supported by fundraising efforts by parent and community volunteers. HVM has 

also been supported by the Hill View Montessori Foundation (501c3), for operational and 

capital expenses; and continues to rely on them.  Although the budget has proved to be 

consistent and stable, the last year of this charter period has highlighted the need for 

consistent accounting practices.   

(6-ȭÓ %ØÅÃÕÔÉÖÅ $ÉÒÅÃÔÏÒȟ ÉÎ ÃÏnjunction wit h the Finance Committee, Business /Facilities 

Manager, ÁÎÄ ×ÉÔÈ ÉÎÐÕÔ ÆÒÏÍ ÔÈÅ ÒÅÓÔ ÏÆ ÔÈÅ ÓÃÈÏÏÌȭÓ ÍÁÎÁÇÅÍÅÎÔ ÔÅÁÍȟ ÐÒÅÐÁÒÅÓ ÁÎ ÁÎÎÕÁÌ 

operating budget of revenues and expenses, and a capital budget reflecting the needs of both 

the academic and administrative areas of the school.  These budgets are reviewed and 

approved by the Finance Committee, then sent to the Board of Trustees where they are 

reviewed and modified as necessary, before final approval.  The budgets are approved in early 

spring in advance of the preparation of new staff contracts and hiring for the following school 

year. 

When preparing the budget, the management team seeks input from teachers and staff to 

assure all stakeholders have input.  0ÒÉÏÒÉÔÉÅÓ ÁÒÅ ÓÅÔ ÂÁÓÅÄ ÏÎ ÔÈÅ ÓÃÈÏÏÌȭÓ ÃÏÒÅ Öalues and 

decisions are made to support these values.  In particular, close consideration is given to 

retaining and hiring highly qualified teachers and staff members with the goal of supporting 

high levels of student achievement. Budgeted funds are also provided for high quality 

Montessori materials, professional development, and the maintenance and repair of the school 

facility.  

4ÈÅ ÉÎÄÅÐÅÎÄÅÎÔ ÁÕÄÉÔÓ ÒÅÆÌÅÃÔ ÔÈÅ ÃÏÎÄÉÔÉÏÎÓ ÁÎÄ ÓÔÁÔÕÓ ÏÆ ÔÈÅ (6-ȭÓ ÆÉÎÁÎÃÉÁÌ ÓÔÁÔÕÓȢ  

Throughout the course of this charter, priority was established to improve the financial 

systems to ensure internal controls over revenues, expenses, and fixed assets.  Internal 

control policies provide HVM with the foundation to properly safeguard its assets, 

ÉÍÐÌÅÍÅÎÔ ÍÁÎÁÇÅÍÅÎÔȭÓ ÉÎÔÅÒÎÁÌ Ðolicies, provide compliance with state and federal laws 

and regulations and produce timely and accurate financial information.   Additionally, as a 

publicly supported entity, Hill View Montessori Charter Public School has additional 

ÒÅÓÐÏÎÓÉÂÉÌÉÔÉÅÓ ÔÏ ÅÎÓÕÒÅ ÔÈÅ ÐÕÂÌÉÃȭÓ ÃÏÎÆÉÄÅÎÃÅ ÁÎÄ ÔÈÅ ÉÎÔÅÇÒÉÔÙ ÏÆ ÔÈÅ sÃÈÏÏÌȭÓ viability 

and liability .  The independent audits review the policies and practices yearly. 
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(ii) Fiscal oversight 

Board Operations Calendar  

Regular Board Activity  Approximate Date/Timing  
Fiscal year begins July 1 
Executive Director Quarterly Feedback July ɀ August (for quarter ending June 30) 
Approve Annual Report August 
Conduct Board Self-Evaluation June-July  
Evaluate Executive Director (by referencing his/her 
ÐÒÏÇÒÅÓÓ ÔÏ×ÁÒÄÓ ÌÁÓÔ ÙÅÁÒȭÓ ÇÏÁÌÓ ÁÎÄ ÈÉÓȾÈÅÒ ÊÏÂ 
description) 

August ɀ September (Shortly after 
completion of last fiscal year) 

Review and approve results of annual financial audit October 
Review and update board policies and personnel 
policies 

October-November 

Recruit new board members January - April  
Executive Director Quarterly Feedback Jan-Feb (for quarter ending Dec 30) 
Conduct constituent (parent/staff) survey (360 
feedback survey on school and administration) 

Feb-March 

Conduct board retreat (address board self-evaluation 
results, team building, begin strategic planning, etc) 

Feb-April  

Conduct fundraising (Auction) March 
Finance Committee submits draft budget to BOT for 
review and comment 

April  

Develop annual plan to produce the school goals for 
next school year and resources to reach goals 

April - May 

Executive Director Quarterly Feedback April ɀ May (for quarter ending March 30) 
BOT writes sections of Annual Report and submits to 
school administration 

1May 

Ensure Annual Report being written by ED and Admin 
Team 

May-June 

BOT approves budget for next school year May 
Draft of Annual Report to BOT June 
Develop fundraising plan for next school year (with 
primary goals to get funds needed to meet the budget 
beyond anticipated state and federal school funding) 

May - June 

Gather feedback on ED Performance from current 
BOT members (use for annual performance review in 
August) 

May-June 

Hold annual meeting of school, State of the School June 
Elect new board members and officers June 
Executive Director Quarterly Feedback and Year End 
Performance Review 

 July-August (for quarter and year ending 
June 30) 

!ÐÐÒÏÖÅ %ØÅÃÕÔÉÖÅ $ÉÒÅÃÔÏÒȭÓ ÇÏÁÌÓ ÆÏÒ ÎÅØÔ ÙÅÁÒȢ August 
Conduct board retreat (address board orientation, 
training, reorganize or form new committees based 
on goals from strategic plan, develop work plans, 
update board calendar, review planning status, etc) 

August-September 

Executive Director Quarterly Feedback October-November 

 

Leadership and governance  
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(i) Board accountability  

There are a variety of systems and structures established by the HVM Board of Trustees to 

ensure that it is responsible to the communities it serves.  The HVM school community is 

encouraged to attend all meetings of the Board of Trustees.   Meeting dates and times are 

posted in the school office and noted in the monthly school calendar as well as in weekly 

newsletters sent home to families.  In keeping with MGL Ch 30A (Open Meeting Law), a copy 

of the agenda is posted with the meeting notice; it is also posted to the HVM website in 

advance of the meeting. 

At its meetings, the Board provides opportunities for the school community to share 

thoughts and concerns as per its policy for Public Participation at Board Meetings.  This 

policy was amended in February 2013 to include a public comment section at the beginning 

and end of the meeting as well as at the beginning of each new agenda category.  The Board 

made this amendment to its Public Participation Policy in an effort to allow the public to 

have more of an impact on the matters before the Board and to engender more of an 

interactive process /feeling while still being mindful of the Open Meeting Law 

requirements. The chairperson of the board also copies and distributes to the entire Board 

any and all correspondence the Board receives from the school community and community 

at large. 

Board members make themselves available to school constituents and share information 

when appropriate.  In particular, the BÏÁÒÄ ÍÅÍÂÅÒÓȭ ÃÏÎÔÁÃÔ ÉÎÆÏÒÍÁÔÉÏÎ ÉÓ ÐÏÓÔÅÄ ÉÎ ÔÈÅ 

office and on the website.  Constituents are encouraged to contact the Board at any time to 

provide input on the oversight of the school.  Finally, when it has important news to share, 

the Board provides an update in the weekly school notes. When information to be shared is 

deemed especially important or might warrant a back-and-forth discussion, the Board holds 

special meetings for the school community, in conjunction with the ED, where questions 

and feedback are encouraged.  

The Board supports the grievance policy it established so that concerns and complaints go 

through the appropriate channels for resolution before escalation to the Board.  Also, the 

Board uses the results of the parent and staff survey to ascertain information on the 

satisfaction of the school community.  This information is used to evaluate the Executive 

Director as well as provide information to the Board for determining future priorities.  

(ii) Decision making and communication  

HVM has established a variety of systems and structures that support effective decision-

making and communication within the school.  The school is run by a management team 

each of whom is responsible, and has decision-making power, for various aspects of the 

schÏÏÌȭÓ ÏÐÅÒÁÔÉÏÎÓȢ  4ÈÅ ÓÃÈÏÏÌȭÓ ÏÒÇÁÎÉÚÁÔÉÏÎ ÃÈÁÒÔ ÉÓ ÐÁÒÔ ÏÆ ÂÏÔÈ ÔÈÅ 3ÔÁÆÆ ÁÎÄ &ÁÍÉÌÙ 

Handbooks and includes tables describing the responsibilities of each of the administrators.  

This provides an avenue for all of HVM constituents to get information or give input related 

to school operations. 
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There are additional vehicles established for seeking input as well as sharing information.  

In particular, the Executive Director and Educational Program Director hold monthly 

coffees to which parents are invited to participate in an informal setting where ideas and 

concerns are exchanged and discussed.   The Board makes an effort to send at least one 

member to participate in these sessions.  HVM also holds regular staff meetings that provide 

another opportunity to share information and get input from the employee group.   

Three major printed avenues also exist for sharing information.   

¶ The Staff and Family handbooks are made available each year and provide a variety of 
information about school policies, procedures and operations.   

¶ Wednesday Notes go home to every family and to each staff and Board member each 
week.  These include notes as well as additional flyers and letters from school staff that 
provide current information about school events and operations and information from 
other organizations and their activities in which HVM students might have interest.    

¶ Annual parent and staff surveys are analyzed and used to guide school goals and 
decision-making. 

 
(iii) Roles and responsibilities  

HVM is governed by a volunteer Board of Trustees that creates policy and provides 

oversight for the school.  The Board hires and evaluates the Executive Director (ED) and 

holds him/her responsible for the operation of the school.  The ED oversees an Educational 

Program Director (EPD), a Data and Technology Director, and a Business and Facilities 

Director (BFD); together they administer the school.  The Data and Technology Director 

ÏÖÅÒÓÅÅÓ ÔÅÃÈÎÏÌÏÇÙ ÉÎÃÌÕÄÉÎÇ ÔÈÅ ÓÃÈÏÏÌȭÓ ÓÔÕÄÅÎÔ ÉÎÆÏÒÍÁÔÉÏÎ ÓÙÓÔÅÍÓ ÁÎÄ ÁÓÓÏÃÉÁÔÅÄ 

data.  The BFD manages day-to-day facilities needs as well as school finances and human 

resources. The EPD oversees the school councilor, the Teaching and Learning Coordinator, 

the Montessori Consultant and all of the educational staff providing direct supervision to 

the Kindergarten, Lower Elementary, Upper Elementary, Middle School, Title I and 

specialist teachers as well as a Special Education Coordinator.  The Upper Elementary 

Coordinator position which was added in 2008 was not sustainable and the Teaching and 

Learning Coordinator and Montessori Consultant are currently providing direct support for 

all teachers. The Special Education Director oversees special education teachers and 

paraprofessionals as well as speech and physical and occupational therapists. 

(iv) Board oversight  

The Board of Trustees assesses the Executive Director's performance throughout the 

year with  both informal and formal measures.  In terms of informal feedback, HVM is a 

collaborative environment where many of the Board members have regular contact with 

the school and participate in school activities. In this context, Board members may receive 

feedback from parents in an informal manner during the school year. This is used as the 

basis for providing regular feedback to the ED. On a more formal basis, monthly board 

meeting agenda items ÁÒÅ ÍÁÔÃÈÅÄ ÁÇÁÉÎÓÔ (6-ȭÓ ÃÏÒÅ ÖÁÌÕÅÓ ÔÏ ÆÏÃÕÓ ÆÅÅÄÂÁÃË ÏÎ ÈÉÇÈ 

priority matters.  
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 As documented in the HVM Executive Director Evaluation Plan, a formal review is done 

annually by the ED Evaluation Task Force.  Each year as part of this review process, the 

Board of Trustees assesses the ED's performance based on detailed and separate surveys of 

the parents, staff and Board members.  An evaluation is shared in a face-to-face meeting 

between the ED Evaluation Task Force of the Board and the ED, as well as with the Board of 

Trustees and entire community at a monthly board meeting. 

The Board of Trustees also provides school oversight via the accountability plan.  HVM used 

a collaborative approach which includes the Board of Trustees, administration , staff, and 

parents to develop the Accountability Plan.  In 2013, the Board added a Montessori 

Subcommittee under the Accountability Committee in order to ensure that the Montessori 

curriculum and philosophy are being assessed and evaluated in much the same way as the -

academics are measured through the accountability plan.  The Board of Trustees and ED 

participate in at least one annual retreat in order to set school and board goals for the year, 

and this year (2012-13) held an additional retreat to create a strategic plan for the next 

three years which incorporated input from the parents and staff obtained from cross-

constituent meetings and annual survey questions regarding their priorities. 

Tools are being put in place so that accountability plan data can more easily be aggregated 

for presentation to the Board periodically throughout the year. An example of thiÓ ÉÓ (6-ȭÓ 

Math Tracking tool which identifies areas of mastery, or lack of mastery for math standards, 

which was piloted in FY08.  Using this tool, the Board was able to get a preview of what 

percentage of HVM students mastered the identified focus areas at a particular point in 

time.  

 ! ȰÄÁÓÈÂÏÁÒÄȱ ÉÓ ÕÓÅÄ three times a year to provide updates to the Board compared to each 

of our Accountability Goals.  This tool serves as a key ingredient to ensuring accountability 

ÁÎÄ ÍÁÙ ÂÅ Á ÃÏÒÅ ÉÔÅÍ ÔÏ ÓÈÁÒÅ ÁÓ Á ȰÂÅÓÔ ÐÒÁÃÔÉÃÅȱ ×ÉÔÈ ÔÈÅ ÂÒÏÁÄÅÒ ÅÄÕÃÁÔÉÏÎÁÌ 

community.   Additionally, each board committee chair, (i.e. Site, Finance, Development, 

4ÒÕÓÔÅÅÓɊȟ ÇÉÖÅÓ Á ÒÅÖÉÅ× ÏÆ ÉÔÓ ÓÐÅÃÉÆÉÃ ÃÏÍÍÉÔÔÅÅȭÓ ÐÒÏÇÒÅÓÓ ÒÅÌÁÔÅÄ ÔÏ Board goals at each 

monthly board meeting. These updates are broader than just providing a progress update 

ÁÇÁÉÎÓÔ ÇÏÁÌÓ ÂÕÔ ÁÌÓÏ ÉÎÃÌÕÄÅ Á ÒÅÖÉÅ× ÏÆ ÅÁÃÈ ÃÏÍÍÉÔÔÅÅȭÓ ÐÒÏÇÒÅÓÓ ÁÇÁÉnst the 

Accountability Plan.    

(v) School leadership  

The Board of Trustees evaluates its Executive Director yearly (as discussed in section 4 

above).  The Board also conducts annual surveys of the parent population and the staff to 

determine the level of satisfaction with the school, the leadership of the school and the 

academic programs. These surveys are conducted each year in the winter/spring and 

results are reported to the Board and Executive Director. 

Program Planning and Evaluation  

(i)  Family  Engagement 




















